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Preface

v

This report describes the observer's manual and the corresponding
. trainer's' manual for the classroom observation instrument which was . -
designed to code the behavior of students during readjing instruction.
This observation instrument and its related. training program were
developed as part of Contract OEC- 0-71 3715 with the United States
Office of Education.

) M T -

The "Reading: Student Observation Scale has been designed to be

used with a corresponding observation instrument which focuses on the
behavior of the teacher.:
_ As originally designed, the Student Observation_Scsle can either -

be used by itself or it can be used concurrently with the Teacher
Observation Scale by having a pair of trained observers observe at the
same time in each classroom such that one observer codes the teacher's
- behavior in ten-second intervals while the other observer cades the
behavior of a different student every fifteen seconds. The time
intervals for these two observation instruments are different because
our pilot tests of the instruments indicated that it was too difficulg - .
to do reliability studies of student observations.in classrooms within
any shorter time-interval. :

[N

The manual which was used by the observers during the training
program appears in Part I of this report. Thée trainer's manual which
. was used during the training program appears in Part II of this report;
the trainers manual contains additional practice exercises and a detailed
training schedule. The formal training program for the observers also
included audio-tapes and colored slides which simulated scripts of
teacher-student interactions,

The stopwatches which we used for this observation instrument
contalned second-hands which completed a 360° sweep in thirty—second
intervals, thus permitting two students' behaviors to be coded in eath
complete'sweep of the second-hand.

We would like to acknowledge the assistance of several colleagues in .
‘the develdpment of this observation instrument. In particular, we would -
like to thank Dr. Jaap Tuinman, Dr. Margaret Steen, Dr. Dewey Lipe, ‘
Mrs.  Betty Godfrey, Miss Kathy Snider, and Mrs. Irene Fisher for’their
valuable suggestions and comments.
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4 We would also like to thank the following admipistrators who helped
arrange for us to. obstrve ongoing reading classes during the developmental
phase of this project: Mr. Michael Beatrice, Mr. David Miller, Mr. Louis
Elvin, Mrs. Irma Lubbok, Dr. Gloria Freed, Mr. John McBride, Mr. Harry
Barber, Miss Mary Hdrvath, Miss Janet Townes. D

. “

Most of all, we would like to express our appreciation and gratitude
to fhe teachers who allowed us to observe their ‘classes®during reading
instruction; their-pheerﬁhl cooperation and patience not only made our
task an enjoyable one, but it also provided us,with an essential backdrop
against which to develop the categories for the observation instrument:
Mrs. Maureen Welch, Mrs. Nancy Hynd, Mrs. Patricia Deleone, Mrs. Betty
Godfrey, Mrs. Ann McLaughlin, Mrs. Irene Fisher, Miss Kathleen Snider,
Mr. Tom Baldwin, Mr. Ted Moyer, Mr. Shelly Partlon, Miss Shirley Treichleg,l
Mrs. Zula Smith, Mrs. Fran, Homonay, Mrs. Donna Guldin, Mr. Larry Hauler, -
Mr. Frank Brooks, Mrs. SanJy Ogren, Mrs. Barbara Lombardo, Mrs. Alex
.Hrabvecky, Mrs. Margaret VWhite, Mr. Bob Wilson, Miss Jeane WanTine,
Miss Barbara Marcus, Miss Maudine<Baker, Mrs. Alva Aronson, -Mrs. Myra’
Williams,, Miss Almeta Miller, Miss Betsy Page, Mrs. Virginia Andrews,
Miss Rebecca Pearson, Mrs. Mary Andrews, and Mrs. Jean' Jones. We are ~
grateful for their generous Relp. 1
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History, Purpose, and Goals of the Project’
The observation instrument described in this manual was o
developed specifically for the study of reading activities in i
elementary school classrooms._ It was designed to describe the ~
major types of interaction exﬁected to occtur during-reading %
-Instruction so that 'a systematic. study of the activities of - . .
teachers‘end students during reading instruction could be ) L
undertaken.i , - S o
This observation instrument is not meant to be: used to.
evaluate any teachér who 1s observed. Its purpose 1s -to deseribe-
what happens during reading instructior’ in a large variety of" . : .
types of reading classes so that the telationship hetween what . . z
teachers and students. do during reading instruction and how well ,
the students learn to read can be studied This relationshis is
esgentially a research question, and all. information colldcted
as part of the observation procedures will be trecated as CQﬂfi- .
_dential information by the research team. The information
collécted abput any teacher will not be reported.to anyone in the
school district, and the -datd-that is reported will be described =
only in terms of groups of ‘teachers, individual teachers will o
not be identified in any reporting of the data. ’

2]
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\ ' ' . . " Courtesy Rules for Observing ‘ . ' - _

. R ~ g
A N L R

E . o) . *
iy - 'i"‘é'ﬂ 4 . d . .

. . . . . T ~ 7 7
P . - ) . .
* ’ . o sy, S,
. . " '

l o . C e
It is important to remember that you are a visitor during :

the "‘observation times spent .in a. school. “#s"an observer, you AR
are expected to c¢onduct yoursel¥ in such a way 'as to cause the .. .
least disturbance to the school, its faculty, administration, : .
and scudents. \ N s .
. . . e . o
B - Eac time you enter a schoolxyou must report to the principdl' ‘
office to otify his office of your presence. , o

0 .
. LN

N At no time should you .indicate criticism or disapprova of - ‘ 0 ‘
| practices or circumstdnces that havé been observed 1t the school \ ‘.‘

. ' . or its classrooms\ Everything observed in the classroom ‘should o .q%
. be treated ‘ag confidential information and should net-be discussed \ J!
|

\

|

|

|

\

|

\

|

|

1

|

\

|

.

inside or outsiﬂe thd school. : C ‘ o

oy - S
. . A

Observers are not expected to outline or to discuss' t
' . of the coding scale or th 'overall .project. The school And the

& before the observers arrival., Tn pTevent any confusi n or mis-
understanding, all questions shpyld be directed ta t

3}
ator and” not answered by~ the obshrvers.

ingtruction going on in the classroom. _
‘e, v 4 ~.

c. “When- conversing with the teachersL faculty, or administration,
L _ you should be friendly ard polite, but yau' should stay aloof from
. profesgsional discussions. In order to avoild arguments, try to agree

with what is being discussed even thdugh Ypu may personally disagree..

It 1s important for, you to follow these prgecedures as the
i > adninistration and faculty may be naturally apprehensive wabout having
an observer in the schools and Eisssrooms. The coding sci %S is not
. ) meant to be an evaluating instrument, and thus the observet\must in
o, no way appear to bd'making judgments dbout the school sy t m, its
faculty, or’ procedures. “ :
/ ’ . ‘
To summarize these concerns and make it easier for{you
remember théem, we have prepared the following suggestid 83

o~

/ ., ?
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1. As soon as you arrive at the school, check in at the
principal's office to let them know you are there. o . .
Be dure to stop at the principal s office on your v )
way out of the school each day to tell them you are C N
leaving. The Principal has a right to know when you ‘
arrive and leave the school building.—, .

,
- .

2. -Direct all questions about the study to the 1oca1 : .
coordinator. '

3. Try to avoid eating lunch at the school whenever
possible. This action enables you to reduce the
burden on the cafeteria staff and to avoid answering .
. unnecessary questions concerning your work.

o

- . . <N

4. Never argue with the teacher or anyene in the school. o .
-Turn, all problems over to the local coordinator and

dlet him resolve them. -
. R _ .

“y | : . B . . /
5. Be friendly and courteous to -all. teachera, other VAR
gdultsﬁ and students, but never discuss your personal Vi
¢pinions of any teacher, alde, or student with anyong s
in the school. VYour task is merely to observe.the
¥. classroom, and ynu should not make any suggestions ok
glive any advice to anyone at the school, even 1if- the%/
ask you to do so. Try to remain detached from what
you observe do that your .presence‘'will not becore an
“interference in the classrooms. . . ,

-, - . -

P

‘/

R

6. Avoid chit-chat with the teachers, aides, and students
as mugh as posgiblé Do nét go to the teachers' lounge
unlebd 1t would be obviously impolite not to do ‘so at
certayn times,~but alwavs be careful of the comments
you make. Always remember that you are a guest {n the’
school so that yoyr actions, do not offepd anyone. -

-




How to Obsgerve . "

1 A Lo =Y

L

N
)

In.order to acquaint yourgelf with the school, the teachers,
and the clasges you will observe, it is advisable that you vigit .
the school and the classrooms before the actual observing with the
£oding écale. You should use this time to introduce yourself -to
the teachers and to familiarize yourself with-the classroom and
the students. You should inform the teacher that there will be
times when you must move around the classroom in order to code
accurately., .. ™ ’

H ’

When you enter the classroom for each visit, you should spend .
the first five minutes Familiarizing yourself with the activities
going on ip the classroom. .You should use this time to walk about A v
Jthe classroom and to obgerve what kinds of materialg are being used Ty
and what the gtudents and teacher are doing with trem. You will '
_ find thls familiarization period extremely helpful to accurately
*-‘gecide’how to code subsequent activities. o .

- A}

.

* "The syccesgful observer ghould disengage himself from the
ongoing-ynstruction in order to code accurately. You should not

become so involved with what is happening in the classroom that you
forget about the timing of the coding. Observing takes a gértain
amount of practite since it requires concentrated effort to observe
and to make accurate: oding decisions within a few seconds.
4 \\ - ’ .
You wi]l need the fol ing items whenever you are observing:
/jy stopwatch N : ’
” : 7 - clipboard o i . )
“p ' coding sheets -
' two sharpened pencils . ¢

The following {s a list of dupgestions that you should be
familiar with: . ) ‘
1. Try not to disturb the class in any way. Some teachers
may ask you to sit in a certain chair and you should .
agree to do so, but tell the teacher 'politely that you . t
' may have to move arouné'the room. Your'task as an )
observer is to get close:enough to the teacher or
gtudent whom ‘vou are observing te scee and Rear what '
1g happening without Interfering with that teacher or .
student. This means that for a good part of the time ) v /
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. "
you will need to walk around the claﬁSroom
remalnlng on the periphery whenever possible. When
. you do move about the room, keep your movements
% casual since any -abrupt movements are more likely
to diSturbvthe class 'and to. call attention to you.f

2. Avoid éyé-contact with the teachér or student whom
" you are observing. This wiIl help them pay less
attention t6~you. If a teacher or student looks at
youd.whilef/you ‘are coding, lo@k down at your codlhg
sheet S0 / that you do not encourage that actrv1ty
‘ 3 e T 7

a

3.. If'a student'asks you a question whlle YQH dre coding,

-« . try not to answer if at all possible. Aﬁthough this:

suggestion appears harsh, it is the slmplest most

effectlve way to discourage this undesirable activity. .

The students will soon forget you are there if you do
~not talk w1th them. b

- .

4. Try to avoid talking with the teachers or aides about
the coding scale. - If the teacher or aide asks you
what you are coding, try to be polite but do net go

- into any details about the . codlng categories or they
might be tempted to try to demonstrate the categories
for vou while you are observing. You want to observe
the normal everyday activities of the "teachers and -
students,, and not a special performance designed to
matth the codlng scales Refer all questions about
the coding scales to the local coordinator.

5. Do not wear flambovant or overly stylish clothes to
the school or you will distract the teachers and

. students while you are observing. You should dress to
correspond to the dress code that applles"to the faculty
of the school in. wh1ch you are observing. -




.o Gehgral Coding Rulés

There are several codlng rules that apply génerally to -

coding. decisions. The following rules. apply to all situations -

in the classrooms.

-1, ,Ifiy@u; as the observer, .decide sometime,dur@ng the
coding session that you have incorrectly coded some.
previous activities because you have misunderstood

* the purpose of the activities, stop .coding and shut
- O6ff .the stopwatch. . You should then precisely
\ identify the coding numhers whith are incorrect and
change them t6 the correct codes. For those numbe rs
about which you are not sure, do not change ‘them, but
_ restart the stopwatch and continue to ‘code based on
<~& ‘your present unders tanding -of what .is happening in
) the classroom.

.

L4
2

. |
2. Avoid talklng with the teacher as much as possible. .
¢ If thé teacher talks to you while you are coding,
shut off your stopwatch, try to keep the conversation
as short as possible w1thqut being rude, then re-
start the stopwatch for the remainder of the observa-
tion period. :

-

. 3. The observer should consider the hallway as part of
the classroom when the students are using the hallway
as an extension of the classroom.

s
3

4, If you are observing a student and the student leaves
the room, do not follow that student -but continue to
observe the next studert.

5. The observer should not code a student from angther
classroom who happens to entéer the classroom.

=

o




6. If the students take a test for part or all of the
class period, the students' activifies during that

3 , : time should be coded in the appropriate categaries.
i ‘ : o '

7. “If you fill a box on yoyr coding sheet, stop your
.stopwatch', "get out a mnew coding sheet, restart the
stopwatch and continue observing for the rest of”

the “observation period. o

.

-
?

8. If the public addregs system interrupts the class
while you are coding, shut off your stopwatch and
do not continue observing until approximately two
minutes after the public address system has

* stopped.

ve . . t

9. There may be unforeseen circumstances such as a milk
. Ny break or a fire drill or phone call to the teacher.
Whenever interruptions such as these occur, stop
coding and wait uatil the normal actiyities have
been resumed for approximately two minutes before
 you continue to code the students' activities.

1 -, -

- ‘

Q . : ’
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Introduction to the 2-diméﬁsibnal Coding Scale

-

The Student Observation Scale is designed to record activities-
in the classroom in terms of two dimensions: Group and Content.
The Group dimension describes the activities in the classroom in
terms of -the type of group being observed. The Content dimension
describes the kind or type of activity being Yerformed“by the
‘students. +* _

a.

The advantage of using this 2-diméensional coding scale 1s -that
an observer can code simultaneously the Group and Content of .
any activity being observed in the classroom,”

This scale 1s designed to be used with a stopwatch in order
that activities in the classroom may be coded at fixed time intervals.
Using this procedure, it will be possible to collect a valuab
posite pictureaof the activities ﬁaking place in reading clagéf .
e« 8% In this\MQnual,”th@ coding scale will be described in detail so
that you will become fami Ftariith all the categories and coding rules.
The coding procedures, decision rules, and coding schedules will also
be discussed. i . : . '

4
.
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' Pfocedures for Coding and Scheduling -

The .proceduré for classroom observation of the reading and
. non-reading activities of the teacher and students requires a
systematic approach to the coding activities. The basic unit of
observation consists of 15 second intervals. These intervals
occur consecutively 4nd are timed with a stopwatch. Each interval

_ends as thehand of the stopwatch passes over the 15 or 30 second
mark.”* \ .

t The observation procedure should develop into a smooth rhythm
in which-the observer.-watches a single student and decides what
activity is occurring at the moment the hand of the stopwatch passes
over.the 15 or 30 second mark. A different student should be
observed during each 15 second interval. In general, the procedure
that should be followed is to imagjine the physical arrangement of
the classroom as being composed of four Juadrants:

\r . v. . ‘ . A” B .
' ' C|D

After decidfhg (at the observer's discretion) on the order in ’hich
the quadrants should be observed (e.g. ABCD), the observer sh
imagine a two-foot wide path is formed from left to right in each
quadrant. Each time a student is found in a horizontal-sweep of the
quadrant, that student's activity should be observed during a 15,
second interval and coded as the hand of. the stopwatch passes over
the 15 or 30 second mark. The next student found in the continued.
horizontal sweep of that quadrant should be observed during the next

seven students:

1 { >_
o Xq X, 7 -
. d 1 L >
X3 x4 *
A
, 1 .;;
X5 6
y a
L >
% X7
1. . X ¢
T In the preceding examp for quadrant A, each student is'indiéated'
* by the letter X. ' -
W : O ; N

L4

*The stopwatches used in this project have a second hand that‘completes

‘a 360° sweep during each 30 seconds.

[RIC -

0 2 2

’ 15 second interval, ard so on. For example:. 1f quadrant A contained

@
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For this project, each class will be observed on nine |
different days for 20 minutes each day (See Table 1). These nine
observations should be distributed so that one-third of them occur
during the first-third of the reading period, one~third during the
‘middle-third of the reading period, and one-third during the last-
third of the reading period. For the purpgses of this study, the
obserwvation period that ,occurs during the first-third of the. reading’
period is assumed t gegin five minutes after the start of the
scheduled reading class and last for 20 minutes. The observation
period that occurs during the last-third of the reading period is
assuméd to last for 20 minutes and to end five minutes before the’
end of the scheduled reading period. The middle-third ,of the reading
period would include that 20 minute observation period during -the.
scheduled reading class that occurs somewhere near the middle of
these two extremes. -

The following is a 1list of rules which pertain to the schedyling
of observations' s

-

<
’ .

1. Observe each class only once each day for a total
- of 20 minutes. Do not spend more than 20 minutes

A

in a class on any one day. o g i
, e
2. Do not tell the individual teachers the'day or time (

of vour next scheduled visit so that they do not
prepare a gpecial lesson for vour observation. Refer
all questions ‘about vour schedule of visits to the
local coordinator,

v
. 3. -No claqsgs of substitute teachers should te observed.
Nif the teacher is absent on a given day, her class
should not be -observed on that day. Whenever a student -
teacher is ptresent code the activities of the student and
code the student teacher as an "other adult'.

‘' [

1

4. If possible, do not observe in a school on a day in
which a special event has the students especially
excited. The local coordinator can help you ‘make
-this decision. -

J

5. It is permissable to observe a class during 4 shortened
class period, blt only if the shortened period is at ¢
least 30 minubds in length.
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Table 1 “
o .
. . i
. ‘ Schedule for Each Observation Visit toéé,Classroom
N

Léngth of Time

First 5 minutes ;

. -

15 minutes

20 minutes TOTAL

Description of*Coding Activity

.

Orient yourself to classroom situation
but do not code any activities. Wind
your stopwatch. )

Use stopwatch and code the students'
actifities so, that you code the activity
that occurs as the hand of the stopwatch
passes over the 15 or 30 second mark.




Group of Instrthion

.

. The "Group of instruction" refers to the type of classroom -
setting or group in which the activities of the student being

. observed take place during a 15 secend observation period There
are four Groups of instructiom: ’

(1) Teacher

(2) Othef Adult o
(3) -Peer , ‘ ' -
(4) 7 Alone L

Teacher
The student's activities are coded uhder this categoty qhen
the student being observed is paying attention to the teacher’ or is

payimg "attention to a group that includes the teacher..

B ni
' Example 1: The student is sitting next to the !
" i teacher dt her desk, and the teacher is C .
helping this student to alphabetize a

list of words. '

Example 2: The student being observed is part of a

» » group of six students-sitting around the

teacher who is reading a story out loud.
Example 3: The teacher asks her class of twenty’
_ students, one of whom is the student-
o being observed, 'What does bizarre *

1"
N mean? .

s f.Example 4: ‘The student being'observed is sitting at

his desk dning workbook exercises when he
looks up and listems as the teacher tells
two students on the other side of tHe

- . .room to sit down. o

&

‘.
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Other Adult

' The student's activities are coded under this category when-'
ever the student ‘being observed is paying attention either to an
adult other than the teacher or to a group that contains an adult
other than the teacher. This category 1s not used whenever the ’ ‘ -

contains his peer
person other than

or peers, but nd teacher or other adult.
the teacher or an other adult.

-

teacher is part of the group that contains ah other adult. An adult
is anyone who is 18 years or older.
* . U;g
t . . . . -
Example 1: The student bging observed is listening
) to an aide read a story.
Example 2: An aide is teliiﬁg the student being
! observed how to spell the word trough.
Peer
' . ' ]
4 Therstudent's activities are coded under this category whenever

L
Vehe s:udent being observed is paying attention to a group which

A peer is a-

" classroom, but is
materials, or a'machine by himself.

‘.

\
\

paying attention to his own thoughts or

Example 1: The student being observed is reading a ’
story aloud to another student.
Example 2: "One student 1s showing the studenahbeing
: ‘ s  observed how to spell the word sound.
’ 3*'
’ Example 3: Tour students are sitting together and
‘ ‘1istening\to a tape recorder through
. [ earphones.
" [
Alone ,
\ L 3
‘The student 1s coded as being alone when he is not paying '\\
attention to any group, teacher, other adult, or peer in the




Example 1: The stydent béing observed is qoing - -
- spelling exercises alone at his desk.

' /
Example 2: The student being observed is, daydreaming P
‘ and looking out the window.

" Example 3: The student being observed is alone with y
‘ a tape recorder, reciting a story into
the ﬁ\:ape recorder. ' ]

' N Y

! - -

)

. . )
- \ ; . . LY
. 1]
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Special Coding Rules for Coding Group Categories T~
v ’ - , ’ st ‘ :f./

Rulé 1

" .

 If the student being observed is paying attention to a group that gontains
both the teacher, and an other adult, the situation should be :codkd a
"Teadher" even 1f the other adult is speaking. .

.
) “

Example 1: The tedcher and the aide are sitting
with a group of students, one of whom is
the student being observed. The student -
being observed is reading a story out

v loud to the group. }

. Code: Teachef
Example 2: The teacher and the aide are 5;tting with
a group of studeﬁ\gg one of whom is the
student being obsef{yed. The student
being observed is I'istening-as the aide
is reading a story to the group.

Code: Teacher . % .

Rule 2 ‘ ‘. ' ) _ ' ) )

When the btudant being observed is pring attantion to the obaervar, the
situation should be coded as “Alone
(

- - * "
. . n : M
f
'
«
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Table 2

-

Coding’ Sheet for Coding Group Only

, Name of Observer -
~ ~ Y . Date o ¢
[ ~- >
. Teacher "’ t
. - Time Start _ *  Finish
: / . . Third of Class 1 23 sp
School . - l o
N . " ke B
Grade - _:' .
‘ City R !
L3 T ) .
i
"~..  «kGrou
Teacher . Other Adult “\ "+ Peer
o Ry
o .
i -
End o
i ‘):_ e - s
e
e 4 <, :
- 3
| 3 ! 1
- - e) >
‘ .
N b v
~
oL B
. 7 . :
™
ERIC A
oot . )
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Practice Exercise #l for.Coding Group of Instru

T
b |
paper, number the page from
jer of the practice exercise

Directigns: On a separate piec
1-12. %ext to the '‘corresponding n
item, identify the Group of instruction as Teacher, Other Adult

Peer, or Alone. .

/ ‘ o

€ LI H

' | Example: The teacher is reading a story aloud to - £

! three students, one of whom 1is the student ,

! being observed . . o

_Answer: Teacher '
. s

T
i
f

i

1. fhe teacher, an aide, and a group of students, one of whom 1s
fhe student being observed, are singing songs together.

2. MWhile the teacher is giving the class of fifteen students the

“ .’next day's assignment, she calls to the student being observed,

) : ‘in the back)%f the room, 'Bi1l, be quiet and write down | .

htomorrow s assignment'" . )
f

3. | The student being observed 1s sitting in a gr0up of seven students
Iand they, are listening to an aide explain the difference between

; long and short vowels.
. '

4./ The student being observed is telling a fellow student how to

|
f spell the word, giraffe.
“ ‘ \ -
5. The student being observed is sitting in a group with thre@ other
i students and a teacher and is listening uo one of the other students
- read a story_out loud.
6, The student being observed iq doing workbook exercises by himsel f

4
, }
-

‘ at his desk.




, 7. The student being observed 4s. sitting in a clags of twenty ' ~ .
R * students. Another student is answering the teacher 8 question, ' -

-

i ) "The word gmgersome means rough fr.

- .
\

8. An aide and the student being observed are practicing writing

1etters of the’ alphabet together. . .
| | /. ‘ : .‘
. R . Ty . vt - * :
. 9. The student being observed ig picking dut a book from the Iibrary
e . corner in the back of the room: The rest of the class of ten
-5tudents is- 1istening to the teacher read a story out loud to

them. ) » .

r ' : :

10. The student«being observed is sitting with a group of students

' who are following along in their books as the teacher reads a
story.

“
¢ A

’ .

11. The aide and the teacher are listening to the student being
observed read a story to them. P — ) '

b

» . . R
]

12. The student being observed says to a neighborin& student, "1 N
finished my story before you did." -

a
.

s . “

o Answers to this practice exercise are found on page 54.
. P 1{’




.

"1. 'The student being observed 1s‘help1ng another stqdent staple '~

L
L}

. . @
- '

Practice Exercise #2 foxg Ceding Group. of Instruction

‘¢ _ T

.

- . S . ey . - - . -
Directions: On a separate piece of paper, number the page from - R
1-12. Next to the corresponding number of the practice exercise . . - ';1 L -
~item, identify the Group of instruction as Teacher Other Adult, = -.. A
Peer, or Alone. - . ‘ A

: » .Y z . ,Q i -~ " v ) \_ : .
- Example: The teacher 1s reading a story aloua to | oo s -6_?
C three students, one of whom 1s the student '
belng observed T ~‘
) Answer: Teacher o .
— — v iy

displays on the bulletln beoard. .
. A # ‘ . / 1:)
v s e o - . + .
2. The student being observeéd. is working alone with the teacher at ST \
her desk on pronunc1at10n rules, K : ‘
[0S M ) .

3. The student belng observed is s1tt1ng in a class of twenty

students who are watching a: “controlled reader.

o

"

watching the students. °

>

The teacher is

[N

.

] .
¥ .

4. The teacher stops at the desk of the student who is belng observed
and corrects his spelllng.

.4

. .oe

‘

[

~
2

N iﬁm;
4

b

words when one student says to the student’ who is being observed,
"What page are we on?'" R . 7 . -

‘ id

> . - ’

-

- - u\v
. - B
.

. 6. The teacher is reading aloud to a group of students, one of whom

5. The teacher is telling the class of ten students howﬁto alphabetize .
|

is the student being observed. - - |
|

- .'. . ) . . o . . @
b . . .




Ve - L3 o iz .

=

‘o . T The student being ob%eryed is standing.in the.back of the
st Tt .room looking out .the window while the rest of the students,
L e in\the cla$s f£inish-their workbook'exercisés. A
N o . P A ) on - a . . 7 - g
. N . Low B - d . . . e . . & N
»~ c» : : “ n - ’ “
’ et ;" 8. The student being observed is standing in the back cf the °
R e e room looking Qut’ the window when the.teacher calls to him,
.y T "Sam,\sit down and finish your workbook exercisEs'" .
SEETPAVER ¥ R . e Ya « v .o
. .. " 9.  The student beitig obsérved is-drawing a picture at his desk.
4 Y i < r . T i - L 2 o
. EERCE *10. . The student geing dbseryed 15, in a line of ten other students
L who are waiting to- be- dismlssed for recess by the aide. L.
o Lo T PR T ° * - o . . . e
N ) P o . o o ‘ N o~ RS e
.- 0 1l.. The teacher and an*aidé are watching the student being observed
14 * - "
o . who is'acting out ‘a story to other students in the group.
- e . .,. , . fa . - e AT: L ‘: _- . & ‘/ -~ _‘ . . - “
- 12. The student being observed is in a group of students who are
g v discussing a story with the teacher.
AR Dot . L e R . "
o ", N ‘ w ;o R .‘ . e v .
Bl ! > » o a
. ~ oy ¢ . ie v *
o) . “ ! g . N .t ¢
L& " - . s ). ° R ! ) v -
. e " . 4 " " . ‘ o
n% @ . R o . S e Lo . Y
o ' . Answers ‘to this practice exercise Are found .on page 55
; -5% ) . » ' .',, . T >
- s 1
" . . ' . o N o
» > h i’ o
3 - A - M oL d A ' N .
- > v . )b . T ", .
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Aruitoxt provided by Eic:

L4

Content of Instruction

I3

o .
.

N

. . [}

The "Content of instruction" refers .to. the, type of instructional
or non—lhstructlonal activity that the student you are observing is
engaged in when the sweep-hand of the stopwatch crogses_the 15 or
30 second mark. There are twelve categories- used to describe the

- Content of instruétion. Four of'these categories are related

specifically to reading activities '(Comprehension, Pronunciation
and Word- Recognltlon Language Structurg, and Reading Silently).
Eight other categories are used to describe other instructional’
activities (Spelllng, erting, Listening Instruction, Non-
Reading Instrfictiod, Management Instruction P031t1ve Feedback
Negative Feedback and xtraneous) ® . P

Readlng activities include those act1v1t1es by the teacher, other

"adult, machine, or students which ifclude a printed stimulus in thé form °

of letters of the alphabet, combinations of letters, words, phrases,

sentences, and;paragraphs. Reading act1v1t1es do dot includé mathematical

symbols, pictures, maps, or charts unless these objects are accompanied
by written or printed letters, words, phfhses, or sentences. Other
instructional activities include management, 1nstruct10nal, and non-
instructional. activitigs in ‘the classroom other‘thanqreading activities:

t
P Y

L]

(4
3

1.. Reading: Comprehension

"Comprehension" during reading activities refets.to those instances
in which the teather, other adults, machlne, or students demonstrate under-—

‘'standing of what the students have read. Note that the category refers to

situations where the studeénts have at one time read.of seen the .
printed material being discussed. (The material may have been read at
some previous time.) It includes questions, statements, or actions,

. such as defining a word, giving the meaning of a sentence, or interpreting

« 3

a story. . S

Example 1: The teacher point$ 'to the word buff. .
written on the board and says, - Whet
-does this mean7"

1

Example 2: T: "What words in the story helped you
to see how the farm looked7"A
Example 3: The student being observed says, "In
that story Bob liked the lion."




Aruitoxt provided by Eic:

o

-

£y

Example 4:

.

Example 5:

Examplg 6:

. The students have just read a story which

. v

After the class has read the story -Jack
and the Beanstalk, the student ’being
observed and other students act Qutﬁfhe
story'while the teache* watches.

contains the word parliament. " The
teacher asks, "Who can put this word in -
a sentence?"

The $tudent being observed 'is drawing a
picture abOut a story he has’ read. P

.

2.

Pronunciation and Ward Recognition

2

- liid . a

LI -

Reading:

o .

"Pronunciation and Word Rec pgnition” during reading activities refers

to those instances-in which the teacher, other adult, peer, machine, or, the .
student you are qbserving promounces aloud letter combinatiops,'Words, '

phirases, sentenCES »

or stories. Note that ithis category refers

[

to those -

situations where the student you are observing-sees or is readipg the

"printed material being pronourced.

When “only the teacher or only ome ~

student (not the student being observed) can read or see the- printed

"material being pronounced

the activity 1s coded as Listening Instructiop

(Content category 7) ekxcept when the teacher,.other’ adult, machine, or

any student is dictating‘for the class to spell
activity as’ Spelling {Content Caiegory 5).
phonlc rules which deal w1th pronunciation symbols and rules. for vowel,
and comblnati n sounds.
nonverbal actions such as\pointing, wr1t1ng, colaring,. ete. that the

‘COIIS onant,

In that case,
‘This dategory "also

In addition, this category

code the W
includes "

anludes

student, ‘teacher, other adult; or machine may use-to indlqate questions
or answers to p;onunclation and word recognition proBlems.

ap

Example'l:

''| "Example 2:
. 1z ’

T

Example 3:

Example 4;

Example 5:

-

.The student Beiné observed is reading a

" The teacher reads

€ . .
How do you pronounce this word?"

"
S:°
-

An aide holds up a flashcard with the word
giraffe written on it and says, "How many .
sounds in this word?" . T
T: '"Start thinking of words in which the
letter o is long.!" (The letter o is written
on the board) ' ’

* ] b

story aloud ‘to the class.

. . ;J
story aloud while the
student being obs€rved follows along in

his book.
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Aruitoxt provided by Eic:

.

a

. Exampde

o

Example

-~
Example

-

o ,Exampl?

-

f

6:

¢

9:

In answer to the teacher's question, -
"Which word sounds-like cat?¥ The
-student being observed points to the
-gorrect word. " .

. . ; ¢
Following the directions on a worksheet
‘the student you are observing colors the
bictuge, the.name of which ,begins with the
_same sound as the word red begins w1th

. The student you are observing. igrwriting

the phonetlc spelling of a word on the

board. P o

The student béing observeq%is-reaﬂing the

" definition of a word aloud.

3. - Reading:

" "Languagk Structure'
or ,paragraph.

sentence,

hyphenating a word. ~
order to aid in the

Pron. & Wwd. Rec

%

(Content category 2). v .

Lquuage Structure ' .

o

-

g
It involvgs

However,

¥ B

n
.
“

refers ,to the structure of a word, phrase,
Note that this category refers to thgse
situations where the student you are observi
- printed material® being discussed.
copstructidn, and syllabificatdion when it is -done for .the purpose of
when words are broken into syllables in
pronunc1ation of words, code this activity as

has read or seen the
punctuation, grammatical

»Example
Example

Example

Exsmple

N

The teacher asks, "What kind of punctua-
tion follows a question?" The word
punctuation is writteh on the board.

The teacher points to wasn't 'on the
board and says, 'What Petser was taken
out and replaced with an apestrophe?"
The teacher explains neither-nor con-
struction to her. class. Thé words
neither and nor are written on the
board. .

S: "Where do I put the hyphen in this
owokd?" 7 v,

an

-




4. . Rea‘ding: Reading Silently

L

""Reading Silently" refers to“all instances in which the student
being observed is reading silently to himself or is- §ilently looking
at printed material.

. .
. . 2

- - -

T . -

Example. 1: The student befng observed is reading a
- story to Himself at his desk.. S

. -~

Example 2:

fhe student being observed 1is <looking at

) LY a segtence written on the board to ' .
) answer the teacher 8 question, "What's ' .
Iy ) " the noun in this éentenCe?" _ . '

)

The student,being observed is reading a ‘ .

iExample 3:

L

i

-

A

paragraph in order to answer the’

teacher s question,
after the: picture?”

"What did the boy do

[N

f————-

9 \

5.. Spelling ~— . o R R |

-

""Spelling" refers to instances in which words or parts of
words are formed one letter at a time, algud, to oneself, on
the board, or on a sheet; ;of paper. It also’ includes activities
that hfve to do with 1ndiwidual letters of the alphabet and also
alphabe izing activities. *The dic¢tation of words or sentences e
by the teacher or-students so: ‘that the students can write out
these words are also included; as spelling activities. "Spelling"
does not have to take place during reading activities. See

_Content special coding rule 3 for a further explanation, pages 32-33.

L // -
S: "How do &ou spell} pluck?"’

Example 1: °

Exéﬁple 2; T: "Which of théiwe£'s gnome or dwarf ©
.- ’ would come fifét' dictionary?"
A 4« . .
. Example 3: The student writes the ijd glasses on ° Co
) ‘ the board. - . o ’
Example b4: AMde: "What 1% theﬁfirst letter in the .
: word: giraffe?" ' .
Example 5% The teachér is dictating a list of

/ 4 vocabulary words for the studenthJ to -
_ spell correctly on their papers.” o l

|

|

‘ x 3 .u‘ \J. : ‘
L .
. " R '

v

32 " -l
;
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. 6. cWriting ' ‘ . - . :

*"Writing" refers to those specific activities in whjch the o
student being observed 1s eating or composing his ownf'original '
work in tepsS .of words, phrases, or sentences. The student may o
be actua writ;1g his work or verbally composing it in order .. R .
for someone else to write it down. This categgry does not include .
copying words, phrases; or sentences,from the board, or from a book o
These latter catggories should be coded as &pelling (Conte o

_category 5). Similarly, if the students are copying defil tions T .
from the dictionary or writing an answer to a question on' the, . T
_meaning of a story, code th activity as Comp. (Content category
1). 1If the student is copf%ﬁg the phonetig spelling ©of a werd,
code this activity as Pron. & Wd. Ree¢. (Content category 2). .

« S . ’ .
s A

SRR . - ] ) \ ‘
. ) i ) . s
, w , : , . ! .

by
"Example 1: The studett is writing a story about what o |
he did. 1astrsummer. o ) -
Exampte 2: The student 1s’ wrtting his own story ' e
about an}mals. g
Example 3: The student is verbally composing a story . .
: about a.make-believe town while.an aide ' o
wrifes down the story for -him, If the °
A gtudent watches as tlhie ailde wrixes, the C
. activity %ould also be coded as . R o
. W;iting . _ L ) ;
' 4 . to i - A v . & - ]
7. Listening Instruction ) N C
¢

"Listening Instruction' includes questions, statements, and
actions which refer to reading material that has been or will be
read to the student being observed but which the student himself
has t seen or read. Also included are instances where some . ,
person. is reading aloud to the student being observed when the. . .
material that is being read i1s not available to the students. E:
When the student being observed is listening to a machine presenting .
the material this cannot be coded as Listening Instruction.

An exception to this category is dictation. When a person
other than the student being observed reads words or sentences
aloud in corder for the student being observed to spell them, code ~
this activity as Spelling (Conteni category 5).

-

\

33 -,
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+

8.

]

-

2

Example 1:

‘Example 2 \\yhe aide

Example 3:

J_Exnmple 4:

Example 5:
;

dn

.Example 6 :

-
)

- words to- the s‘tudents.

.
¢

“The student being observed listens as the

teachet reads him i story. The student

_does mot have any books. ‘ ‘ -
s {

has just reégd a story to her

class. She asks the class, "What did

the boy in the story do?" The students

do not have the books. - . : b

The teacher is reading a stofy to her
class. She stops and says, "Doorbell is
a new word. Let's all say it together."
The students do not have books. ‘ .
A student asks the teacher who is reading
a story out’ loud«to ythe class, "What does
the word goat mean?%' The students do

not have books. - '

The teacher is reading aloud a list of
After she has
read the word shoelaces she asks, "Can

you point to your shoelaces?' The 4
:8tudents cannot see the list. "

The class is about to read a story on the
meaning of coat of arms’ and the teacher

is explaining the origin of the term.
NOTE: 1If the teacher had written the
.words coat of armg.on the board before

she gave her explanation, her explanation .
would then be coded as Comprehension

LY v

(antent category 1).

. .
' . " ¢

o . , . b

Non~-reading Instructioh
\ 2

" "Non-reading. Ingtruction"

activities are those activities in * .

the classroom which are instructional in content but are not specific

reading activities or activities which refer to material that has i
been read to the students.

$

Non-reading activities can include v

mathematical symbols pictures, maps, gharts, or other objects when .
these objects are not accompanied by written or pripted letteys, words,”
phrasee or sentences. . "




v
- . i
A |
\ i §
5 ! :
L \ / '$
"
Example 1: T: "What holiday did we dbserve
N %, ' weéterday?" . S
T: ."Se% the new growth og this plece of*

Example Z;

’

Example 3:
»

Example 4:

moss that I brought in to show you."

The teacher shows the class a picture of |
"Tell me one fact

a spider and says,
about a spider."

'

The student beinpg observed is cutting
out pictures from a magazine and pasting

»

them onto. construction paper.

9.. Management: Instruction

"Managemerit Instruction” includes instances -when

being obseryed is paying attention to transitipnal act

managing ;zgivities,'and directing ac

-

studert
ies,

ities- performed by the

teacher, other adult, machine ot students that facilitate the
instruction- taking place duting reading or other instructionaly

activities.

4

B

Transitional activities include changes from one Content
category to another Content category.

Management activitdes involve thg;movemeﬁt of students and

materials during’instructional activitics.

’

Directing activities include directions, statements, and
management which may or may.not include a printed stimulus. )

NOTE: An additional explanation of this category is found

" in the Contént special coding rule 8, p. 34,
. et :

3

Example 1:
Example 2
Examqle 3:

Example 4:

ExXample 35:

Tt "Take out vour boeks."

The student beéing observed ]
teacher, "What should I do next?"

The student being observed listens as the
teacher says, "Ooen your book to page 304

and read the story."

4

T: "Debby, your group is ready to come

asks the

over hére, go come on 0ver."

The student being obaerved is passing out
‘honmwork papers.

L 3




i . e
Example 6: T: '"Johnny, go to the back of the, room

and feed the gerbil."

told to feed the gerbil and is walking
to the gerbil's cage in the back of the
roof. *

- -

' . ,

; Example 7: The studeﬂt-being observed has just been
!

'

]

. . ) (97
* Example 8: . The student being oBserved watches the
- téacher say to another student, ''Paul,
. ' what are you doing?” B

Example 9: T: '&esterday we studied long vowel
‘ g sounds and today,we are going to -
N © 7 study short vowel sounds."

Example 10: S: "Where's the red crayon?"

EY

10. Positive Feedback, : : ‘s

o

F 4 ’
"Positive Feedback" includes ifistances when the student being observed -
is paying attention to actions or words by the teacher, other adulﬁ or
machine that pralse or encourage the activities of himself or-.others in
the classroom, regardless:of whether these actions occur during reading
or gon-reading éctivities.

-
’

S,

Example 1: The teacher gays to the student being
. observed, "Very good, John.'
q
Example 23 ‘An aide says to the student being
- observed, "You read that paragraph out
loud very well, Betty.' '

E
h
15

Vad

1

ll.’ Negative FeedbaJ;)

"Negative Feedback" includes instances when the student being
observed is paying attention to actions by the teacher, other adult,
or machine that indicate to a person in the classroom that his answer
is wrong or, that discipline persons in- the classroom for their actions
. regardless of whether these actions occur during yeading or non-reading
activities. ’ . .




Q.

¢

L3

v

. -

Example 1: T: "Class, be quiet."

* Example 2: T: "No,.that's the wrofig answer."

12. Extrapeous’ : .
. b e . )
"Extraneops" includes instances when the student beingrﬁhﬁirved
is paying attention to irrelevant or incidental comments or act‘ions
that ?re not codeable in any other category. It.also includes
adminlstrative functions, activities related, to entering or leaving
the classroom, daydreaming, movement which is not related to
instruction or without apparent .purpose, and questions or statements -
which refer to personal activities occurring outside the £lassroom. N
Non-instructional games, such as "Checkers," which do not include a '
- printed stimulus, should be coded as Extraneous. When the student
being observed gives.positive or negative feedback, or receives . ]
positive or negative feedback from another student, this should be o :

coded as Extraneous. , o " ) . . ‘ . )
N o, . - v T
. . . . . [} - .

— =

T T

Example .1: The student being observed asks the
) teachér to sign his late slip.

Eiample 2:  THe student being obstrved listens as . c.
. the teacher says, "Line up at the door ) '
for recess.’

The student,being observed listens as . "
the tecacher says, 'All right, class,
clean up and get ready for your next )
class." s : . C %y

Example 3

Example 4: The student being obsérxag-leans over to |+
his neighbor and says, at are you o
doing after school?" '

q

0

The student being observed is dayd¥eam-
ing and staring out the window.

Example 5

”

-

. y ) 1

s
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Example 7:

Example 8:

the. ear of tphe student being observed..
(If the observer cannot®heagr what is
being whispered, this ghould always be
coded as Extraneous‘)

The student’ being observed is-staring at
the observer.

The student being observed has left his

-~geat and is walking across the room.

/His purpose ie not known.
—% -
* * M M
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.
‘ .~
D, - - &
‘ . .
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*
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.
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.
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+ I Example 6: The teacher is whisperihg 5omething in




Special Coding Rules for Content-CangonieS

F b4

"(3

ntent categories.

¢

I"Rule v

“

-

[

The following rules apply. to specialnsituatlons within the .

LY
1

4

. If the student. answers, - "L don't know" or if a student gives a ' B
Wrong answer to a questiod, these responses should always be coded . - .
.as 1f they were correct rESponses within the approptidte Content :

situation.

\l - : < - - N —oh . _ .
f ‘Example: T: "How do you spell beagle?"" Code 5°
f ’ S: "b-e—e-g-u-1" _Code 5.
| ‘ . .
[N ! ) " A v
f Rule 2 ' . | .
j The 'carry- ovér ‘effect: Activities+directly Yelated to the instruc- : ?
' *tional activity that is the focus of the teacher-student interaction- . . ,
- ghould always be coded in that’ category which describes thg.focus of
"1 the inStruqtion. .For example, pauses .in the iuastruction thkhat occur - = | N

| whenever the’ teacher is waiting‘for a student to answer her quegtion,
or whenever' the teacher is asking the Btudgnts 1f they Agree with an
! answer, ‘should bg coded as part of the’ corresponding category.

nl

! . » -t
- Example.1l: T:.'"How do you pronounce this Code 2
PP ,word?" | '
i : (pause) Code 2
- Students raise their hands to Lode 2
» ; : I indicate they want to ‘answer :
. the destion. \
| S: "pbeagle" Code 2 .
| 7 T: "Is she right?" Code 2 |- . .
(pause) . Code 2- ‘
J ‘ St "Yes." Code 2 .
v ) . / .
[\ : ¢ . " v




. '
° g T T —
4

: t . ' Efample 2i” T: "Which word comes first m' .Code5 |. .
oo -y \ ., the dictionery, apple or ' S A
T S e 4 "+ " zebra?". A _
. . - - . . " A 0,
- - ] . 81 '& know. 1 knowy yet me- - .  Codejp .

1 answ‘e r. 4

h M . , i -
N v
o .

a7 “ . v | Example.3: T: Write a fact about % of + . Code9. " .
- .- ) ,. | d » " Do o e these 10 animals . " ' - : 3 N ;7 3 '
‘ o ' ° : .fS:i"I can write .about all of ' Code 9y ..
A . o -, them.". + . o A' ’ . "
e LT e . . , LA C oo
S 1. Example A:n“Teacher ig alphabetizing wards o Code 5°
. T on the boarda' ¢ S I
! ) Ad " ‘ 3 oo
‘ : . ‘ ' ; K "Yea. I got them all right. a deGS 1 - - .
. f , - ooo—— . - ] I o T . .~,, . ) -
‘§ ' o
) wk A . - 0
[ . * '
) " < ‘ ! "
7_ - . Rule 3 ‘ ’

»

Writing activities by the teacher, other addlt, or student.should always
be toded in the appropriate Content category which describes the,

" activity that the teacher, other adult, ‘or etndent la doing. ‘Whenever
the.intent of the teacher's or student's activity is°not known, the . &
writing activity is coded -as Spelling activity. (Content category 5) e

N

A Example .1: The student you are observing 1s Code 5
: 1s copying a sentence that 1s
written on the board. -

Example 2: The teacher writes kanj/ch n(t)e Cade 2
© on the board as the phonetie )
" gpelling for conscilence.

v

14 .

o 2 S
Exafiple 3:. The student wrltes the-defin~ . Code 1-
ftion of a word on the board.

6 . -
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a

v

Example 5:

E;ample 4:

.

The student-being observed is
~copying definitions of words"

jfrom a dictionary

s

The student is writing a 1ist
of words, separatlng each word

into. syllables.f

-

8 te

~

Cedebl

" ‘Code 3

.
- Lo

q.

Explanatlons by the student, teacher, otheY adult, ar machine
which seem to.go beyond, printed redding stimulus but are clearly
related to the- readlng stimulus are sti
ong01ng_1nstructioﬁal activity.

N,

}l coded as part of that

-

AV

Rule 5.

The class has just read a poem Code 1
about bees and the student being
observed tells about his personal
experlence w1th bees.
o - o e
a L N oeta . .
o A 14 . ¥ I. o . @"\'?

*

%hen.the etqdent beingiobserﬁedbis.payingiattention to the teacher

and the teacher is talking to a nop-studen¢, code the Content' of

this activity as Management Instruction, or Extranedus {Content

categories on 9 or 12).

*aduit‘is'talking‘t0ﬂa~nun*student.

3

‘This rule also applies when an o'ther,

[R5 W

L

Example 1:- The student being observed .is”
-¥ paying attention . to the teacher : '

who is telling an.aide, "Mrs.

why don't you help Sally now."

Example -2:

T

The student being observed is

paying attention to the teacher
- who.is telling an aide,

that a pretty sweater'"

"My, isn't

nge 9 ‘

Smith, ~ |-
Code 12

a

%
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Aruitoxt provided by Eic:
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JRN
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v
»
0
Seva Y
ALY Y
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wﬁen ;he student béing observed is 1isténing to a machine presenting
the material, this. cannot be coded és Listening Instruction (7) unless

‘the student can see someéone reading/that material aloud from some text:

. LR k4 . Y

o - . /

Rule 6 - ° ) '
When both -verbal and nonverbal activities are occurring simul-"
taneously, only the werbal agtivity should be coded. . .,
) ) ) , . Py ) . '
- : . - - 3:7‘«1' : g i
o . . I ; . _ -
° Example: The student being obgerved is - Codg 12 .
¢~ <. writing his,name on_g piece of >
- paper as he tells his né%@hboﬁ{”
*_ "I took my dog to the vet—Tast :
e S, night." . . _ )
~ o N N
- B - t : - : - "
. Rule 7 . - . . :
: ’ ; .. ) & ‘ * ) L ot L “
When the student being observed is paying attention to the observer .
gode . this activity as Extraneous (Content categor¥‘12). .
Rule 8 ' : . .
- [
kY . . "
Specific questions that are worded in the form of directions
should be coded under.’'the appropriate Conteht category; not under
- Management Instruction (Conten; category 9). -
Example 1: T; '"Tell me how to pronounce " Code 2 - ‘ .
* ' this word." ' -
%kamﬁlé‘Zf T: '"Show me where the apoétrophé Code 3 -
N N goes in'this word." T T
"k’" :}\4‘. - ) _"' ' R , ‘ . .
B 'Example‘}&‘°j§;g."Mulp@ply 2 x 8.nd tell me « Code 8 |° -~ .
o - the answer.t reado : Lo
C oy ’ X T .. ‘ T - * - i T -;. -.),‘. ‘_\‘Q"‘-‘?%'/‘/ A
Example 4: T: 'Write the correct spelling Code §* - - -~ -
. ) of giraffe." - : . .
o o, . * . v 3
Rule 9: Vo . ‘ ‘
—_— . ¥ . -

v




Example 1: The student you are observing is
oy watching a TV program in,which an
adult is reading a story- aloud
from a book whiéh is clearly visible
to him. :

) "
" .
.

A tape recorder is reading the story-
of Jack and the Beanstalk to the
student being observed who does not
have any ‘books.

.




«i’ Categories® - : i B
. Reading -

- ~ - 5'

. 1o

-36—.
(] ﬁ N . f .' ;h‘
" Table 3

’ v
. 14

Abbteviétions for Content Categoriés

~ L F

]
. . -

Abbreviations

Other Instructional ~ -

Comprehension
*
Pronunciation and Word
Recognition ]
LanguagefStfgctufe ot 3,
Reading Silently _ 4,
Spelling - 5:
Writing L . 6.
Listening ¥nstruction - ’ S )
- .
Npn-Reading Instruction =, 8.
Management Instzfiction T 9,
Pogitive Feedbdck 10.
Negativg Feedback . © 11,
’Extraneous ' 12,
v 2 ’N:w \

*» t.'
s ! ol ? -

. ) .

LY} ﬁ.). . P ”I y 0

¢
o

1.Y Comp.

2. Pron. & Wd. Rec.

Lang; Struc.

Rdg. Silently

Sp.
Writing

List.MInstm

1

Non-Rdg. Inst%

Man. Inst.

0

Pos. Fdbk.

Neg. Fdbk.

. v
Ex. .
. T
¢ v
]
-3
|
/
L
v
*
¥
)
’
.
- "

v
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. Table 4 . . ;e
~ Q‘ - ' . o ¢ . .
. Loding Sheet er_.pod'ing Content of Instruction Only )
L \ Name of Observer ’
- - 'Q“}-. v~ )
. - Date . > t,
- E ’ "~ 4 Teacher v
w : . ¥
. : *Time Start Finish .
® ] o 1
" Third of Class 1 2 3 SP
- ] . o L
o 9 e 3 . ’ !
- . School | ‘ -
A . ' , Grade * .
- ., . City . ) <t g
. n . . : B
¢ Conten . . ‘
Reading . Other Instructional . L Other
1. Comp. “ “ 5. sp. LT 10. Pos. Fdbk.
2: Pron. & Wd. Rec 6. Writing AR 11. Neg. Fdbk.
. 3. lLang. Struc. - ~ 7. List. Inst. . l‘ 12, Ex. .
o -4. Rdg. Silently 8. Non-Rdg. Inst. i _#
. 9. Man. Inst. [ '
Dol “ | )
om } N '
2 ” - e e e e e Y - — -
1. . i “ / o
2. '
e e e e e e A e e e -
3. :
. 4. S ‘ ,
______ e e e
5
- 5
6. ° o ) - \ ’
7. | R
8.. -
(T T R o h ) T T T
9. |
3 ’ P T R S - . e USSR - e i . e o cmm—
10. . v } .
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Practice Exercise #1'for'Codiqgfcontent‘df Instruction .

’ . ’ ; : .
*

Directions: On'a separate pilece of paper, numbér the page from
1-25. Read the practice exercise item and identify the Content
which describes the item. Opposite the er bf the item,

write the number if the dppropriate category as found in Table .3.

“r

S

-

a. , L . PN
- Y

Example: The student being observed listers és the
: .teacher asks, '"How do you say this word?" , ' -

Answer: 2

N

The ‘student belng observed asks, "What's the meaning of the
second word?" : ' '

n

.

-The teacher séys to the“stﬁdent Being observed; "If you were

After réaﬂing the phrase two-thirds in a story, the teacher

to write that word the way it is ,pronounced,; how would you
write 1t?"

The teacher .says, "Find the word dilapidated in the stdry."

A I

B

As the teacher passes back the students' spelling tests, she

says, "You did very well on your spelling tests."

‘asks the student being observed, "Who can draw me two-thirds

of something on the board?"

.
| N ./-.4"'.‘

e e s Y S -~ -
When the student being obser;éd pauses befoge an unfamiliar .

word in a story he is’ reading aloud, the teacher~asks, "What

do you do when you don't know the word?" v .

The teacher dictates a sentence to all students in the class.
They write the sentence on their papers.

46
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R B

11.

15.

16.

18.

4

a

- € .
.

The teacher writes the- wqrd deafen on the bbard and sayg ‘to

the student being observed

.. -

Ly

"What is the suffix of this’ word?"

a
¥

During a spelling'test, the teacher says ‘to the student being

observed "Jill eyes down!"

A

iﬂ .S‘ * v .~

A
o

The class is diScussing Eskimos and the student being observed
says, "I don't have any cavities."

- .

The teachbr interrupts dictation by saying, "pid you hear about

the flash flood in Texas yesterday?"

.

-

A
'

The teacher dictates words and the students write them on their

papers,

The student being observed silently waits for the teacher to
dictate the next sentence. .

L4

-

In answer to the teacher's questioh, "How do you say this word?"

. the student being observed replies, "I don't know." .

.

The teacher says to the student being observed, "I don't think
that's the right answer, Jimmy.' ‘

The student being observed asks, ”What punctuation is in the

.

word wasn't?" The word wasn't is written on the board.

"

The teacher asks her class,

The teagcher reads
the student being
in front of them.

D Y

"Do' you know that England also has
a red, white, and biue flag7"

. the %?glish figg%

.The students have not yead about
. - .,.\xy

.- <

a story aloud to the students, one of whom is

observed.

The students do not have the story’

i



20.

21.

22,

. 23,

24,

25.

\\D - v. \ '. _40_ -

After the student being observed tells the teacher that it
is reading time, the teacher replies, "Yes, thank you for
reminding me.' '

f

The student being observed listens as the teacher announces.,
"I'm going to put the first six words on the ‘board. "

. . .
The students have just read the sentence, A lion roars, and
the teacher asks them, "How many of you have ever seen a lion?"

The teacher asks, "How many'of you neéd paper?"

"
\ -

’

The student being pbserved is reading a short story silently.

The student-beiﬁé;bﬁserved is writing é paragraph of hig own

‘composition about rabbits.

The'teacher has just read a‘stofy aloud to her class. They do
not have. the story in front of them. Shé asks, "What was the
meaning of the word rough in that story?"

P

-

Answers to this practice exercise are found on page 56.

48
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Practice Exercise 3 for Coding Content of Instruction

Directions: TFor this practice exercise, write the code namber of the

1 ) appropriate Content category above the first word of each
senténce’. The category number should describe the Content

- of ‘each sentence.

’

Teacher: Today we're .going to begin a study of some of the passages of
the Bible in order to see how its authors usged symbols and images

. in their stories. (Writes the ,word symbol on the board. ).,

. right then, a symbdl is something which stands for or represents
&

something else. Now this "thing" can be a word, a phrase, an

vobject. Pete pointed out an object in the room which symbolized
. ' something else. The flag represents the U.S.A., freedom, etc.

In the Bible, we'll be reading some prose and some poetry which

.

include words used,as symbols. Once the symbols are understood,

it should be easier for you to.comprehend what the authors are

saying - the opinions thdt they are expressing. The first
" selection to read today is one that I'm sure most of you are

familiar with > Psalm 23 Since .you all have your own versions

— of the Bible, I .ecan't g1ve you a page number, but the book of

be found about midway through the 0l1d Testament. And

they're ndipbered 1in drder.~\(cive gtudents time to find Psalm. )

/e -

Would eyeryone snow take a few minutes to read the psalm to him-
_self, then we 1l‘have soseone. read it aloud.- égguse to read.)
Who will volunteer to read the psalm aloud? Jane?
Jane: 1 The Lord 1s my shepherd; I shall not want.

2 He maketh me to lie down 1in green pastures: he leadeth me

Y

beside the‘still waters.

1

3 He re-stor-eth.my soul: he leadeth me in the paths of ri-

ches-ness for his name's gake.

L . 49
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4 fea,‘ghough I walk through the valley of,the shadow of death, 2

.1 will fear no evil: for thou art with me; thy rod and
b J thy staff they comfort me.

5 * Thou preparest a table before me in the presence of mine

v

b enemies: thou a-noin-test my head with oil; hy cup

2 runneth over,
.o . 6 Surely goodness z.d mercy shall follow me all the days of my

life: and I will dwell in the house of the Lord ‘forever.

little trouble. Let's go back to clear'them up. First, you'll

’

\

. _ f*) Teacher: Fine, Jane. A good reading. But a few of those words gave a

] . . ;

1 notice the old fashioned endings on some of the words. Can you
|

. pick those out? Pete? o
. Y ’

Pete: Yea. ' There is maketh, leadeth, restoreth, leadeth (again), thou,
'thg, thy (again), thou (again), preparest, énd mine sounds funny
where it is, thou (again), anointest (whatever that means);

‘ runneth, and ... that's all.

Teacher: Good, Pete, I think youﬂgot them all. Now what about, the "eth"
endings?. How do we énd~these same words today? John?

John:  "s", like mﬁteéi runs, ‘leads’ C . A

_'Te;cher: And what ébout the "Ehous" and ﬁthys"? Debbie?

- Debbie: The Quakers say that. And I think the Penﬂsylvania Dutch. They

2

aliltalk 1iké that. One time we got off thé Pénnsylvania

Turnplke and went to eat in a place where they had that kind of

food and you should have seen how they dress and everything.

M —
’
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2

Teacher: I think you're talking about the Aniéh, Debbie. Let's .go baek
' o ' » ' T
to what you said at the bgginning about.the‘Quakers: Some Of .

them still do use thou -and .thy. But do you know what they mean?
Debbie: f“S e, That's their way of’saying "you" and "ybur“xand .

stuff like that. . .o I . )

. "

Teacher: You and your. That's right, But I'm not ,50 sure it's an unusual

)
‘ d

way of saying things. After-.all, we're used to the way the

commandments say 'Honqr thy‘fathe& and thy mether." 1It's just

-

. that we've become a' little less formal in the way we address
people nowadays. '°The same thing goes for the Yath" endings

that we've changed to s's as John said before. There were a

few other words that I'd like to check on before we go into the

meaning of the poem itself.. Does anyone know the meaning of

restore?’ Jeff? . - ’ o - . ’
Jefé: ‘ To put back again, like when you-teatore~old furniture,
Jim; Yea, or a MOusevor ;omething L :
'Amyg They dod that with paintings, too. We learned that in Ant class.. , '
A ', . theynscrape_all the dirt -of f tﬁ?“*anﬁ‘thé’c&?brs gef Lo o

brfght again. - ) . ;
° ¢ . e« 7r
‘s .~ s .

Teacher: OK. Fine. Now let's lqok at the words surrounding the word

restore. "He restoreth my soul " Do-yoy think the poet is

talking about taking something off your soul 80 that it wilI

get bright again? Jane? .

» A - * a

Jane: Well, sort of. I guess in a way, when you do something wrong,
your soul shows it. I guess if it was something you cotild see -
I mean your‘sqdf— maybe it'd get darker or sométhing s _ Then when

ybu did something_goqd; 1t would -sort of ge¥ clean again.




Teacher:

- Pete:

Teacher:

o

Chip:

Teacher:

Carol:

Teacher:

. Debbie:

David:

Teacher:

Teacher:

- something - that sounds icky! . te .o

@How do you know? MayBe they had strange customs, too.

Well, I'm not so sure that thét's'whét.the poet means here, but

at least you've got the meaning of restdre. Now, what about

E) o

rigﬁteousness? _Amy, read verse number 3 egain, please.

. > : . ~ .

""He restoreth my soul: he leadeth me in the paths. of fighteodsness

~

¢

* for his .name's sake."
That means good or something 'cause’the}Lo;d would be taking you

down the road to good, not bad. e

.

‘Pete') . . ) ¢ ) N ®

.
-

"What about Justice, like "he leadeth me. in the paths of justice"?

Good}/Pete. Now oné more WOrd - anoints. Eoes anyone know what
anoints meaq? Chip’ Why don t you read the sentence with the .

word 1in 1?0 o T “

"Thou anointest my head with'o11." It must meanh to, put’on or

» . a

To us it mighC, I guess.. But thdt was a Hebrew cug om” tiat shqwed‘
o, . ‘k .
when ‘a person was favored or someone speEianf he 11 get dnto that

. S

- ._ N
-

substitute for anoints in‘the‘sentence? Carol? .
' . v SN . . '
Covers? L . ‘ oo b ot

’
.

Speaking of icky! 1 doubt that he was referring %to that much oil/

. . .
. N v
£ . .«

Carol.

. . !:~s. "
What about marks?. He "marks my head with 0il"™ 'cause you

‘said it had something to do with marking somebody special.

2

Good, Dave. LEt's get back to the symbols being used. Pete.

sald that a symbol 1s gomething which stands for something else.

The poetlhere‘is David ~ the same person who as a boy killed Goliath,

- .

,a little more later, What- about someone figuring-out a word to -

.y R

-~

»
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Deﬁbie:

iedcher:
|

Chﬂo: ..
"

-/_i{:j&hei‘;

|

v

Teagher:
.

‘John:
Tea¢herf

Jeff:

What' about "still waters'

~ 4 : »
s & 0t

You medn.-the kid with the slingshot? That was a cool story.

He hit that guy right iﬁ the head - splat! Really knocked him out.

5 ‘

' He couldn't have grown up to be & poet® - after bein',such a hero -

that's goofy. "
T L )
Well, he did. Maybe sometime you'd like to read some of the

other parts of the story of David to see how he grew up.

<

He wag quite a hero, but he was also a poet. Anyway, to get

‘

back to the psalh, can anyone figure out what symbol David is

]

using for God? Debble? g .
The Lord? ‘ ' . ' : .
) . - P
No, that's szt another word for .the same_persom. Chip?
. ) v C ’.{’_‘9—-—"‘-.- s '
A shepherd° Vo ~
*g’ See*if you can pick out other words that continue the

image of  the shepherd and the countrysi%e * Rich?
s'Green pastures...valley...and rod and staff" - aren' t those things

.

shaped like a question mark that the shepherds in plctures always *
are tarrying? . : * .

You're right, Ric.., Anyone else have other suggestions? ~ John?

- that's country.. Besides you always

have to have water near where your sheep are grazing.
M A

7/

And "leading me" because that's what a shepherd does with his

s

sheep...and paths because that's where he leads them.

Fine. Now read through the poem again-and find the relationship

o

between the shepherd and his sheep. (Pause) Jeff? ' .

)

I guess it would be the same as between any shepherd and his sheep.'

7

They depend 6n their shepherd for food, and water. He leads them

around.




%

"

+Rich: . Yeh, and that- he depends on ‘the Lotd for his -food and everything

Debbie Well ; ) A ) ‘y//////
. ) - h “ ! ' .
.Teacher:. T think we're getting into personal beliefs here. It'll be hard ‘e

0 .
- Tim: . "Cause he thought sheep were cool - right% E -

Pete: You always do.

.
- » . .

, . ) v 9 .|’ . -
Teacher: Then what do you suppose David is saying about his Lord? Jane?

»

Jane: - That the Lord is 1ike his shephegd That makes him the sheep, ‘ o

A
- '\

and the Lord 1eads him around S oL 1

€

Debbie: But that's not true. The Lord doesn't give everybody their food. |
| They work to get money, then buy the foodélise’we do T SR

Pete: | Yeh, but; like who provides the‘ﬂoba and nho’gives youxthe brains
f:/ to 1eann a job 80 ;Q\ ca; get the job? . T .o

P = ’ .

TN )

. . -
not tg: durind our discussions. But to get back to the p
himself, why do you think David chose to use thei bol of a

shepherd? . . L. "

Teacher: If a cartoonist were going to represent the u. S , why would he

be likely to use the national symbol.of thekaagle? . '
. . : ,
John: 'Cause ewverybody knows that.
Teacher: 0K, so? >\ : , .

Roseanne: Oh, I get it. ' ' .

Téacher: How do you mean, Roseanne? . )
S . ‘ ' g
Roseanne: Well, everybody here knows the eagle. So everybody then must

LY ' f
have known a lot about shgep. I guess there were a whole lot of

.

farmers or something.
"Tedcher: Right - this is bapically\true A poet will generally use Bymbols
that his audience of readers will be familiar with. To sum up then;

we: have here one of ;the most f amous poems in the Bible. It's a




- Jim:

ERIC .

PAruntext provided oy enic [l

e now that “we' ;\\studied//ts meaning more closely and can appreélate

e _<

- we figured out" ”\ ' .

trTeachet:

- OK,—«here*goes!, CL , . : e

T o

SV - . | 7 e K o ‘ K

‘poem,in_whicﬁ the main symbol being used is the shepherd. 'It's‘ -

-afpoem in which the mood of comfort and peace is brqught. out.

s « L .

through David s hoicebof‘oertain words and phrases‘ It's easy' QAi

to seée why so. thany people "in the valley of the shadow of death"-
those;¥eop1e/hho "aré sick or dying sor those who have just lost
someone clofe to them f1nd th1s.Psa1m very 1mportant~in their
vliv%sf §omefdf you may'remEmher\seeing Governo; George Wallace
reciting the'Psaim.at a speeiai*Massfsaid for him shor%iy after
N : o

his ‘serious injury. Would someone read the Roem ‘once more aloud ..

bn

- it more fu11y° Jane read the first time<— 1et s have sbmeonq%else -

b

.. @ ir
® b
;

K

P

-Jim? -

. b. . . ) L .‘ ):'-‘ .. : A- . \i’ ‘
Do you want me to_read the old fashioned  version or the modern one

Try the old one agélh\\Jlm. I think~it'11,

"

- and 1t 8 really con51déred a classic._ '

N i s

. . ’ ' o Ct e e ey
The Lord is.my shepherd; \I.shall not want. ’

. = N »

; ; R 4 : e
beside the still ;aters. o TN

RN

fie maketh me to lie-down in green bastnres:lhe\leadethime § O

) . - \_‘ ' o @ . e .
He restoreth my soul: he leadeth me in the paths of righteousnes
for%his name s sake. R . ° E . @

Yea, though I walk through the Valley of/the shadow of Qeath I

will fear no-evil: fcr th0u.¢rt with me; thy rod -

-

i and thy staff they comfort me. S

~ *

Thou preparest a table before me_inkthe presence of mine
' ' . ,

+

enemies; thoukanointest my head with oil; my cup

. runneth over. . S - o
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Surely goodness/a d/'
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/mercy shall follow me all the days of

’

8

.
¢ .

and. I will dwell in the housé of the Lord

v
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. ' - Group-Content Combination .
All of :the classroom observations that will be, used . to collect
data on student activities during readlng -instruction will use the
coding form presented in Table 5. Note that this coding sheet -
includes the Group categories denoted by the four columns (Teacher, !
‘Other Adult, Peer, Alone) and the Content categories denoted by the
. numbers 1-12. Your task as an observer is to cpde eath activity -
~which takes place as the hand of the stdpwatch crosses the 15 or -
30 second mark during each 15 minute observation ‘period in the
.classroom into one of these.Group-Content combinationsm S -
Therefore, you are required ‘to make two dec1s1ons as the' hand
of the stopwatch croses the 15 or 30 second mark:- '

2 ”
A

.

(1) What is the Group of instruction?
@ (2) What'is the Content of instruction?

. The two-dimensional answer to these questions-is represented ’
by a columnr denoting the Group and: a number denoting -the Content
category. For example, if a teacher is pronouncing a word aloud
to- a group of three students, one of whom is ‘the student being : '
observed, the observer sheuld mark the number "2" (Pronuncxation ‘

& Word Recognltion) in the "Ieacher" column.. .
- .

In the follow1ng practice exercise write the Content number
, - and the name of column which represents the appropriate Group
for each item, v ’

2

a




-] ' v o ) N .’ h 1]
. '_50_ a -. s .
N N ' . . _‘A - . .
. éu . ‘ Table 5’ k v ] ,
? ) ) A . - LI - s (a
- o Goding Sheet for C ding-'brouﬁ ~ Content Combination
» h a - : ol Y ’
S “ Ndme of Observer ) . -
- o Y- o o . P : j .
- ! ) Date o ' v . ° 5 ot
. o o . N ] - ‘ Y
, . ‘ * : Teacher ° ’ ‘o
s o M o . . - I} ‘_ . )
' ’ ’ ) Time Start “Finish ., -~ #
L4 B . ’ o -~ . -
' Y ' Third of Class 1 .2 3 SP,
. ‘:; » ¢ . . | v School . - —
‘ ’ \ N R » .
\ e Grade e : RRE
.4. . . ; - o . Ci Y) .°.. L A.. i - . , /
. * ' ‘Content ) . .
’ V,Reading\ - . Other Instructionmal o * ., Dther
\ . - “ - . [ -
; 1. Comp. /' " . 5.1 ‘Sp.  ® , ’ 10, .Pos, Fdbk.
| 2. Pron. & Wd. Rec, ., 6!, Writing . * o 11. Neg. Fdbk. o
| ‘3. Lang.’ Struc. - -7, List. Inst, . - 12, Ex.
| 4. Rdg. Silently - + 8. Non-Rdg. Inst.
) : 9. Man. Inst.- v
L3 . . ’ o
. ) - Grouﬂg | .
Teacher Other Kdult; Peer- Alone
- ’ &
2 . “ -
. > L .
\ E - )
-y
L} . ‘ ' -
.7 58 : : ¥
.~ e § .
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Practice Exercise'#l.fqr Coding Group-Content Combination

Directions:

The aide is talking .and giving
" the class of 15 students, one of whom is the student being observed.

-

On a separate plece of paper, number ‘the page from

. " 1-25. Opposite the number of the item, write the name of the Group
category and the number which represents the appropriate Content .
category. . -

- s .‘ _ .o : ' - } A ]
} Example: The student beiﬁg.observed says to the
i . teacher, "The.word 'rough means hard." -
! Code: Teacher - 1
[ .
' L : @ . |
1. The student being observed is in a group of three students and
. - asks the teacHer, '"What's the meaning of the second word in BN
. that sentence?" v . _ .

There 1s §ileﬁce in the room while the teacher waits for a
group of "students, one of whom is the student being observed, - .
tp answer the question, "How do you spell giraffe?"

~
~.

o

- An Aide~;;a~ten students, one of whom is the studeht being

obsexvédiiare reading aloud together a story from their reading
book. The teacher watches and listens to them.

The teacher and the student being observed listen to a record
player tell the story of ‘Sleeping Beauty. The student does
not have a book. . T

a

§
¢

¥
a spelling homework assignment to

1 s~ . N

\
\

'The~studgnt‘beiﬁg’observea is listening as the teachecr is talking
to.dn aide.about the activity the student should do. next.

(33
A

v z
- =" ' ¢




The teacher is writing the phonetic. spelling of conscience
- on the board while the student being observed is reading a.
book silently.» ' . -

The teacher listens as the aide tells the student being
observed, "Johpny, read the first paragraph.”

, . i . 4 .
" The teacher tells a group of five students, one of whom is
the student being observed, "You all got 100% right on your
'spelling tests =~ that s very good ".

, Al

An aide is watching the* student being observed who 1is next to
her desk, writing answers to questions about the 'story he
just read. S ,

BRI

a

The teacher is writing math problems on the board while the 25
students in the class are doing spelling exercises silently at
their desks, ‘ '

’
©

The student being observed and another student are 1istening
‘to a tape recording of aistory as they follow along in their
- books. "

The student being observed is in the back of the room with a
~machine. A word flashes on the screen and the student and the
‘machine are supposed to promounce the word together. The
student misnronounces the word.

The studentq have just read a story about animals in Africa.
" The teacher asks the stpdent being observed "Have you ever -
seen a 1ion?" :

r

A student has just asked the student being observed which page
the assignment is on. The student being observed holds up his
book and points to the correct: page.

-

'

The teacher is listening to the student being observed in a
group of five students recite multiplication tables.

.




N

17. There-is‘silence as the teachef is waiting‘for the student
being obgerved in a. class of 15 to answer the question,’
"What two words doés the-eomtraction wasn't’ stand for?"
Ihe word contractiens is oen the board: p

’ . <

18. In the middle of the aide's explanation to the class of 20
' students on how to look up words in the dictionary, the
student being observed calls to the teacher, "Ellen took
my pencil’" .

19. ' Seven students, one of whom is the student being observed,

are reading aloud together the definition of travois from
the dictionary.

20. +The aide is telling a group of 5 students, one of whom 1s the
student being observed what the next day' s project in art
class will be.

21. The students in the class listen to an alde read a story aloud
to them as they follow along in thelr books.

a

22. The student being observed listens as another student answers
the teacher's question by spelling the word sidewalk. -

N

23. The five students in the class, one of whom fs the student bveing
observed, are talking about what they are going to do after school..

1
[

24. The students are supposed to be reading at their desks. A
student whispers loudly to the student being. observed, ""Come
to my house after school. " . '

25, An alde is watching while,ghree students in the class, one of
whom is the student being observed, listen to a record which
recites the alphabet. The students are not looking at the

> alphabet. i . B

- .

’, v ’

Answers to this practice exercise are found on page 57.
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Answer Sheet for Practice Exercise #1
Coding Group of Instruction

-

1l.. Teacher (SeelGroup special coding rule 1, p.15)

2. Teacher _ '

"3.V Other Adult

4. Peer . ' -
;- Teacher ) . ' : o
6.. Alone ‘ .; h .
7. Teacher i N :
« o | 8. AOthér Adult | : t‘. i .»L¢
) 9.A.Alone : s

10. Teacher

11. Teacher (See Group special coding rule 1, p.15)

o
12, Peér
.
R
3
¢
] o
1 ‘ -,
!
13 ‘
ol R *
S LA
y
o
»
\ &
. s
¥, )
. v
. .
td
N ’ \
A A Y
. \ [ [
N @
ol
4 3
. .
.
. 3
. 2}
- . o
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Answer Sheet for Practice Exercise #2

» Coding Group of Instruction . - .
: ‘
1. 'Peer . o !
: o
2. Teacher ‘ )
3. Teacher
4; Teacher ‘
5. Peer ' )
6. 'Teachég :' - . . | - \i' .
7. . Aloné o ) i ‘ e ' ce v
8. Teacher PR se " .
9. Alone’
. 8
10. Other Adult . , '
11. Teacher (See Group spécial coding rule 1, p. 15)
12. Teacher . . ' ’
< P .
v A\‘ f
64 )
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15,

16.

17.

18.

23,

24;

[]

25.

14,

.1 (See éontent

"o

.~

S;(See Content

ecial coding rule 2

°

y P 31)

*. ) "
2 (See Content spacial coding rule 1, p. 31)

11
3 ¢
8
7
10

9 J

[}

9
4&.
s

7 )

a

A)
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A o

B ' - !
spe;ial coding E?Iﬁ 4
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Answer Sheet for Practice Exercise #1
. . for Coding Group-Content Combination

( 14. Teacher - 1 (Content Special

1..-Teacher - 1 {
. : > : Coding Rule 4, p. 33)°
2.% Teacher - 5 (%ontent L . .
Special Coding Rule 2, p. 31) ~ 15. Peer - 9
o .
3. Teacher - 2 (Group Special .. 16. Teacher - 8
Coding Rule 1, p. 31) :
: ’ 17. Teacher - 3
4, Teacher - 8 L
. 18. Teacher - 12
5. Other. Adult;- 9
: 19. ‘Peer - 2

6. | Teacher - 9 (Content Special . * .
Coding Rule 5, p. 33) . 20. Other Adult - 9
" 7. alone - 4 | . 91. other Adu" -2
‘ 8. %ﬁacher -9 ‘ : 22, Teacher - 5
. ‘~9. Tgﬁcher'— 10~ | : N 23. Peer - 12
10. Other Adult —.1 C 24, Peer - 12 S
11. .Algne -5 ' : . 25. . Other Adult - 5

» 12. Peer - 2

13. Alone - 2 (dontent Special : » ) )
. Coding Rule 1, p. 31) » ‘ ' -
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Sunday ﬁvenigg :

'7:00 - 8:30

¢t b)

o,

. )

-f)

g)

L)

h)

\ _5?_ e N

o

" ~=cmurtesy rules for observing

3

TRAINING SCHEDULE

. ' ' »
1]

History, purpoEeJ goals of project

Hand out stopwatches

—=how to wind them

--how to read them for odiﬁg

Hand out clipboards, pépe tablets, and pencils

® --attach stopwatches ‘to lipboards

Hand out Observer 8 Manual and let observers .
read pages 1-11. " ‘ . ] s

B

. DisCUss rules for observing page by page

1 3

3

‘~=-how to observe . e
--general coding rules '
--two dimensional coding J
~-procedures. for coding and scheduling

Discuss meanihg’df_realiability check -

Discuss definitions and éxampies of GROUP
dimensions and special coding rules. .

Practice Exercise ##1 for GROUP
(This 1s a written exercise found on page 17

of this report.)

--ask observers td number a sheet of. paper

from 1-12 : ‘
--have them write their codings on that sheet . : )
of paper ‘ :
—-digcuss .their codings after Ehey check the L
.answer sheet found on page 54, \of this RN '
rqport . ) . 40'\ » ) {
B \ : 3
* \
1 ‘ /‘ ' ) ‘
<o |
) |
- - ‘\\
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A T Monday Morning )
- . N B - 'h va (. N R . A
: - : LT _—_ . : o oS K o
’ Aiﬂ\ c : '§:00 - 9:00. a) Review;rules for obgerving .
At . Th N ——coupxesy rules for observ1ng .
' R ~-how :to observe s .. - . T e
: P —igeneral eoding rulés .
Y T -~two d1mensional/coding P v J
- o x0T : ——proce&ures for coding and schedullng
oo o e , ¢ . . e .
D . o . P
. ,/é ' b) »REVJeW oeflnations and examples of GROUP ) '
o // . . . d1mens1on * \ '
L L} K X . . - . .
. ’ // - A : . . v “ &
" S o c) Pract1ce Exercise #2 for GROUP
// Lo a ~ " . (This is .a written_exercise found on , . 3
P ‘3=~ .. page 19 of this’report. ¥ ’ . ©
o o . --ask observers to number a sheet of paper| - -
, L L from 1 tc T? ooy ) o
. R ' ’ oo ~-have them yrite their godings on that paper
' : _— L. o ‘*——discuss their codings after -they -check the ,
' - " . answer sheet found on page 55 of th1s .report.
. LS cae : .
N . . , . . . e ™
. R ©9:00 - 9:45 Dr1ve to schools R R ' »
. - 8 -8 ’ ’ -
N L) 5 PR : . i a . w
i C.9:%45 - lO 00 s Observer nest teachex s and become familiar-with - . -
o . tre classrooms. Observers practice coding GROUP i T
R S L using their own stopwatches ’ : - - o
T . . v . : - . -
. . lQ:OO - 10: 45 Observers in different pairs obtain either‘two or .
: . . ) ) " three separate 15-minute observations, using ode R vt
' stopwatch in a practice reliability stud& Observers ) - '
- SR ! ~+ should only pract1ce coding the GROUP dimens1ons ”
3 ' " ¢ K . ] *
\\ ! ° LS
\ . hd 4 -~
a -~ A h . ¢ , ®
N s - . , ~ @ . Fl .
: LR : . .
P ! A ):
- N » K
N N . 2
14 ~
a ' . [y i . * . ‘
2 ‘.. ) h " N e A ‘
‘ ) ' ' 5@ ! a5 T > . |
: 639 ’ ‘ :
/ R . ~ s X ) ~ ’ ‘
EMC' : : “‘: , . _ R ‘ . .‘ ', 1_,'} | "’ ‘:"/" : ) h o I * . . . " ‘
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T o 3 Y \;o ? ’ ! N o
A Londuy Afternoon / NS
o e (The assistant trainer should prepare the-morning s '
P ' re11ab111ty studies’ for analysis While the trainer conducts .
s . - .- the fr-tﬁrlg cession ) e o - ,&f A — :
AL I A Nopr - 1:00 Lupch and°return to training site}’;' )
*,1:00 -.1:10  Otseryers total frequencies on morning's codings
1;10'—‘1:30 Discuss quest10ns from morning s cod1ngs.u Be sure' . ‘. -
. B o to try to get the dbservers to be honest with their ,
? 0 . problems so that these problems can be talked about‘
® ‘a -and resolved as soon as they occur. Otherwise the o
- ' . "problems will be obv1ous whEn you look,at the reli—' o
: - .. vab11ity data. . L .
’ . 1:30 - 2:00 Observers read CONTENT categpry definitipns 1 throughe&
) . /‘ 0} u hid ) .
N 0 2:00 7/2:30 Discuss CONTENT categories 1 through 4 :
4 / : i S
* . 2:30 - 2:45 ’ Break : r \~Q ‘ T .
2:45 - 3:00. Obcervers read CONTENT categories defimitions -
. o .. '5 thrcugh“12 _ Lot .
= . " 3:00 - 3:15 Discuss CQNTENT categories 5.throuct 12 - .
) . Coe : , .
. 2:15 - 3:30 -Observers read special coding rules
R 3:30 - -3:45 Discuss special codihg rules . S e T
. % 8:45 - 4:30 Practice Evercise #1 for CONTENT . B
¢ ‘(This 41s a ertten exercise found on page 38 of this
- o reporr) "t .
{ \ - - . .
. ——ask observers to number a sheet of paper from l 25
at v --have them write their cod1ngs on that sheet of .
. paper % . . N . 2 e
L ’——discuss their codings after they check the answer N
p sheet fourd on page 56 of this report. .
4 e .
[} 1
’ va : » ! . '
. , ; .
: ‘a N ) - )
° ‘ ! ‘1 . i 3 ’
. ¢ ' . ;
o i . N “370 .

€, . ) 2

F
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. Puesday Morning

vl
+

W

< a

Y , ) »

-

8:00 - 8:20 Trainer reads aloud items from"Practice Exercise  *

8:20 - 9:;00

#l for CONTENT and discusses items one by one.
Practice Exerclse #2 for CONTENT

(This exercise is on audio-tape and is

read item by item., The text and answers

" are fouhd on page 70 of this report )

1 9:00 +

9145 - 10:05
10:05 —.10:35

410:35 -~ 10:50

A

110:50 - 11:10

--ask observers to number a sheet of paper
from 1"25 ' o @ “ae
" .—-=have them write the1r codings on that paper .
_ —--start the audio-tape for.Practice
Exercise #2 for CONTENT Z
" &——when tape is finished discuss heir codings

Drive to' Schools L . , ;:“
. . : _

Observers practlce cod1ng CONTENT but each usese P

own stopwatch ” X .

»
[

Observer pairs use ene stopwatch, two- 15 minute’

're11abi11ty checks for CONTENT

¥ o 2 .

Observer’ pairs practice coding G§OUP Uut each
observer uses own stopwatch . ’

Observer pairs, one 20 minute reliability check
for GROUP using  dne stopwatch ’

(S N

o

T




. , 62— . . . .
o . o e e
A . L4 '
- Tuesday Afternoon ’ A » NN - (J"“
- » R ) ) . .
- " &' . . . " -3 P 0 . VvU R
. - " - .(The assistant trainer should ,prepare the morning's .
-t o o N reliability studies for analysis while the tra1ner o . i
o “conducts the training sessions) ~ s ’

- ~

11: 15 = 1: 00 Lunch and return to training s1te

- “
- - -

1:00°~ 1:15 Observersftotal ffequencies from morning's cadings.
- / 1 15 - l 30 Dlscuss questions from morn1ng s codings S >

IR *1: 30 - 2: 30 ‘Practice Exercise #5 for GROUP- CONTENT to, be>coded e
nooe LR - "sfor CONTENT only . : ’ '
(Th1s exercise is a written scr1pt on audlo—tape. ‘

_ The text and answers are.found oh page 104 of this
: repprt ) : : -

RN o L —-ask observers to write their .codings ona ‘= .

e oo o ' . sheet of paper. "This practice exercise Jds -
: . to be’-coded with each observer’using his ]

o : - own stopwatch. T

N e e L e - ~-start the audio-tape, for Practice Exercise

; #5 for GROUP- CGNTENT
--stop "the tape every once in a while an -

. AR | *discuss their codings. ) ‘
2:30°~ 2:45 % Break ) o ) N ) ; o ’ S

. \ o - . , . 3

) o 2:45 - 3:30 Practice Exercise #4 for CONTENT. o ) Y

[, - ' ? o (This is a written script on audio-tape and uses . !
°  colored slides and buzzes. The text and answers o , .
Ta% are found on page 8l°of this report )y ‘ o
’ 5 h --ask observers to number a sheet of paper
I from '1-26 o )
v o v . ——have them write their codings on that paper on
) L, ——start ‘the audio-tape for Practice Exercise
. Lo E , #4 for CONTENT and coordinate the tape with _ .y
- . ' ‘ the slides
. ' ‘ o -—when tape is. finished discuss their codings ‘
L % 3030 - 4 30 Practice Exercise #1 for GROUP -CONTENT a0t
‘ N " (This is. a written exercise found on page 51 of » | e
N this report.) ° ‘ v
LT ' --ask observers to number a: sheet of paper
.y ¢ . from 1-25"
' —-have them write ‘their codings on that sheet
. » 'of paper . - “ ,
' £-discuss their codings after they check thé : .

answer sheet found -on page 57 of this report,




ERI!

. e

Aruitoxt provided by Eic

a

“

Tuesday Afternoon (Con t)

4

’m-?‘ b
- @

30

Assign PracticecExercise #3 for CONTENT for homework.
-1t is found on page 41 of this report. Tell

' observers to come and talk over’ problems: individually.

Give out answer sheets on Wednesdayvafternoon.

*




Wednesday Morning \ = ' Lo
. N & .

- 8:00 -, 8:30

. 8:30 - 9:15

0 .9:15 - 9:30

“ 9:30 - 1000
10:00 - 10:20

e

v ) '
« 10:20 - 11:10

>

‘Repedt Practice Exercise #2 for' CONTENT _ -
(This ‘exergise is on audio-tape and is read
-item by\item. The text and answers are found

on page Q0 of this report.)’

—-ask observers to number a sheet of paper

. from\l to 25

--have them wr1te their codlngs on that paper

--start the audio- ~tape for Practice Exercise
#2 for CONTENT .

——when tape ‘is, finished, discuss their codings

\

Drive to schools
Observers use own stopw tches and practice coding
CONTENT ’ <

‘Same observer pairs use one stopwatch and do two 15
minute reliability checks codi CONTENT

Observers use-own stopwatch and p ctice coding
GROUP CONTENT combined

° ' combined. e

'“74 A
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Wednesday Afternoon - ’
/ T (The assistant trainer should prepare the morning's
: 2 reliability studies for analysis while the trainer
‘ . ~ conducts the\Eraining session) P ~
11:15 - 1:00 ' Lunch and retu;nqto trainihg site )
- P vl 7— : A : B .. ” T 2 .
1:00 - 1:20 Observers total freqhencies fromsmorning's codings
1:20 - 1:45 ~Discuss questions from morning s codings and pass out

1:4

(
B

2:30 - 2:45

2:45 - 3:30

3:30 - 4:30

Practice Exercise

. e
- Practice Exercise

(This exercise is

#3 for CONTENT answer sheets

#2 for GROUP EDMENT
on audio-tape andsis read item by

~uses colored slides and buzzes.

item. -It uses colored slides.- The “text and answers
are found on page 90 of .this report. )
\
--ask observers to number a sheet of paper '
from 1-24 ¢ “ .
--~have them write their codings on that paper
start the audid-tape for Practice Exercise #2
for GROUP-CONTENT and coordinate it with the’ NN
colored slides . N )
--when tape 1g finished, diségss their codings

Break " "

Practice Exercise #3 for GROUP-CONTENT
(This exercise is a written script on au
The text
are found on page 94 of this report.)

L

o-tape and
answers

--ask observers to number a sheet of paper
from 1-26- N .
--have them write their codings on that paper
--start the audio-tape for Practice Exercise #4
for GROUP-CONTENT and coordinate it with the
color slides
--when tape is Einished, discuss their codings
T
Practice Exercise #46 for CONTENT to be coded for ,
GROUP-CONTENT (This exercise is. a written script on. e
audio-tape and uses colored slides and buzzes. The
text and answers dre found on page 81 of this report,)

--ask observers to number a sheet of paper, .
~ from 1-26
-~have them write their codings on that paper o
--start the dudio-tape for Practice Exercise #4
for CONTENT -and coordinate it with the colored
slides -,
——when tape 1s finished, discuss their codings

‘79



Thursday Morning

. . .
v [

8: 00 - 8:30 Repeat Practice Exerclse #1 for GROUP—CONTENT ’ B
(This is a written exercise found in _page 51 '
« of this report )-

. —=—ask observers to number a sheet of paper
from 1-25 .
~ --have them write their codings on that sheet
of paper .
N . -—distuss their codings after they check the
o answer sheet found on page 57 of this report .

8:30 - 9$15 Drive to schools

- _

9 15 - 93 30 - Each observer useg own stopwatch and practice coding

S CONTENT .

9 30 - 9: 45 Observer pairs use one stopwatch and practice coding
GROUP—CONTENT .

9:45 - 11 10 Three different observer pairs do three 20. minute
™ reliability checks for GROUP-CONTENT using one °*
stopwatch a :

”




+

'(The assistant trainer should prepare the morning's
reliability studies for analysis while the trainer
conducts the training sessions.)

11:15 - 1:00 Lunch and return to training site
1:00 -"1:26 Observers total frequencies from mornings coding

‘1:@0'— 2:00 Discuss qUestions from morning 8 codings
2:00 - 3:00 Repeat Practice Exercise #5- for‘GRODP ~CONTENT
(This exercise is a written script on audio-
- tape. The text and answers are found on page 104
of this report.) : 5

@

_ —-ask observers to write their codings on

a sheet of paper. This Practice Exercise
is to be coded with each: observer using his
own stopwatch 3\

--gtart the audio-tape for Practice Exercise
#5 for GROUP-CONTENT

~-stop the tape every 2 minutes and discuss’ their
codings

-

3:00 - 3:15 Break

ML e

3:15 - 4:45 Discuss Travel Vouchers and Administrative Detail
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3 Friday Morning BREPE N
. ' . . S . - v S
' - -8:00 - 8:20 -Discuss observers' Suesﬁions
- h R "8:25 -~ 9:10 Drive to schodls " v S
T N . i t
9:10 - 9:25 Observer pairs use One stopwatch and practice )
. coding GROUP- -CONTENT .
! " 1y " - a . ' -
9:25 -~ ll 10 At 1east three different observer pairs use one -, | .
. . o * stopwatch and complete at least three différent
N K . . - 20 minute reliability checks oh two-dimensions Y
- . : ‘ -in three different classrootis = ° L
~11:20 - 12:00 Return to training site . " l i_ e . A
’12200»- 12:30 Observers total frequenéies from morning coding ]
. M . ) ,‘,. o ':,* ,
® ] ) - t° -
1 . .
. ! © .
v
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[ Practice Exerciee;#Z for. Codi)& CONTENT of Instruction

.

« On Audiqétake only. Time: 12 minutes ' o

.. . \ . .2 FE ¥
. a

‘r ’ . B L -
ITEM RO. | j TEXT | | CODE,

| -
1. ' The téacher says: to the student you are 3 o0or 9
e " observing, "Whén you regd a poed it is T B
. important to note the rhythm. I'll never - \\
ask you to read a poem out loud unless , >
' L you've been given a chance to practice - )
code" :
b ' . a 4 B . [ . 4
2. . ) ' The teacher.says to the class during " A 2
T reading activities, "Pronounce the th ' - ) ¢
spund two ‘different wé&s. ) " : S
' . ¢ . ‘
R T ' The teacher olds up. pictures of animals . 8
N and asks the studentsé(who are all
“ watching her) what they - are..' R . /
o 4. ) ' ‘ The teacher is . reading a story aloud to - . 7. N Tt
) K her class. The student being observed _ : T
. . - " who has not read the story asks, ”What <o-on Lﬁ / !
does the word orchard mean?" T L N
e B ) ° ) ¢ I \iZ__,‘/ ‘: .
5.¢ " The teacher_questions the class, "What - 7 . -
L. B is a .window sash?" before she reads a - . )
story about windows to them. The student ’ g
being observed has not read the story.
} . . - .
6. . pThe student being observed writes the (see CONTENT
definition of travois’ on the board-while rule #3| page
~ the class watches her. ’ 32 of this e
- . repoxt),
- TN /// “
7. L The teacher says to the studept you are, g .
' obgerving, "Let's go back to page: 78. ™~ ‘ '
What are they doing in that picture, ‘
S ~Jackie?" (There are no printed words r S
on page 78.) S .
; v r\\ e
8. . The teacher says to the ‘class huring . 3
reading activities, "If you say not ' .
. - then finish the phrase nor.' ) o s
. . .
9. The teacher asks the class "In what , .5
part of the dictionaty wilI'we find . C— ?

giraffe?" : . / T

!




S S TEXT .
Theksthdentwyga are observing sayg during - S |
“reading activities, "I know another (see CONTENT
meaning of' conscience, the boy was knocked rule* #1 page
unconscience ‘with a- baseball bat." 31 of this
SN ' -~ ' report)

<. ’ .
¥ Y o . . . Iy
o @

- ?he student you are observing is"Writing i 6
' a.story about what he did last summer, :

THe student ‘being observed listens as the
teacher asks the class doring reading '
activities:, "Which one of. these vowels is
pronounced long?"

. The student you are observing reads aloud
a_paragraph from theu%tory whileqthe;_

- t3achen and the rest of the clasg follow

A aleng in, their books. e

o

[ U

2

ﬁeather says to a 'student (while the'
tudent you are observing listeng), '"We're
ready,for the second '‘paragraph: read ie."
/

Ky «

_The teﬂch;r says, ""All right, everyone
» "take out-his books "' .

The’teether says in.a ﬁisturbed voice to
the "class, "I ghink you are fotgettihg
your manners.’

The aide says to the class during reading
activities, "Do you rem&mber how to
punctuate sentences that someone has
sboken?"

After a student spelled cofral, the teacher - 5 .
asked the studentwheing pbsﬁxytd, "s.she . ... .(aee CONTENT. . -
right?" ) rule #2 page .
’ : 31 of this
report)

oy

. As the teacher is passing back student
papers she says, "You all did very well
on your last tests.'

' The teacher holds up a plcture of a
o k'bi cle with the word bicycle, priﬁued .
- uhffer 1t and asks, "How many of you
ride b2cycles to school?"




. L] [ / L
- . o b ] ) v a . N
‘ . . .
' L) ) o \ * . 1 da )
, ITEM NO. . e+ TEXT ’
l{' . St Ve s ‘ 4 ————/-r .o
21. o 93 _The teachey asks, "Who can spell defensive?"
« 0o 22, ) A student incqrrectlyxanswers a quéstibﬁ L
. o about the meaning of a word and the>teacher"

oo remarks, "No, that's not the right answer. "
o 23. . (RN The teacher asks the class "What do you
/ remember about’ the story which tells you
e that fthe. mountain was frough and hard to -
P _ travel?" , The class has read chevstory

. R .
v N a

the window, .. - o NI

247 . The student, being observed is sitting in the
> 7 - Lo . reading corner reading a library book.
» 25,7 R The student being” observed is s;aring out

®
. CODE ¢
- 5 . ‘
11 e,

, 1
.
.4, y
> q *
&t
.




‘. X . ‘ R : o * . v 3 .
. . T, .o, -73- -
. - o ! N v - . . . i q,“ °
' ‘,,% A o -~ W o
o ) L . M v - "' N R , o
[ . , LI R ‘ \
u o T “Practice Exercise #3 for Codimg CONTENT of'Instruction' S v
) Directions.h For this Pgactice Exercise, write the code number ‘of the. ] i
T appr0priate CONTENT category ‘above the first word of each . N

e . " . - .sentence. The:categofy number should descrlbe.the CON$ENT .
{iy/’*/fiﬁﬂﬂ\ ! of each sentence. . - . . .
. _‘ Lo \ ‘ . ' ‘ . . . . . . \ »\
) ' B . ! . . : . . A g * - /\' * ' “ -~
Teacher:A (7) -Today we're going to begin a study of some of the passages of =~
1 - e . N ‘. l’-u 0 . © . > . - o N ‘a ’ v
: T the Bible ip order to see how its authors ysed symbols and images
v g ) . .
- . . L IREEN : - . )
BT £ -1 their stories.' (4) (Writes the word s?mbol ofi" the board.) * )

o

§ s J(l) All right then, a 4ymbol is something which stands for or re~

P .

o presents somethigg,else. @D) Now this "gtlng ‘cdn beaa word, a “' '
N . &

. :'“": ‘. . ' : \7 7 T . L o®
' phrase, an‘object., (1) Pete p01nted oit an obJect in %he room which

s o . .
e

/symbolized something eIse. (l) The flag represents the-U S‘A .

o ® . }reedom, etc, (1) In the Blble, we ll be reading some %rose and

~

1 .
©

/’?~‘ ... some poetry Wthh 1nclude.words¢ysed'as symbolsa‘ (l)}bnte the o

jf symbols are hnders&ood it should be easiet for you to dpmprehend

5 v

B { what the authors are saying - the,opinions that theyAAre ex-

~ . W . - -
&5 -
&

o pressing. ¢9) The firsc\selection to read today is one that T'm

t of you, are familiar w1th - Psalm 23. (9) Since ybu 711

o
o e,

sur

> pos
)

'/ T _“have yo Ir own versions of the Bible, I can't give you a page T

,;but the book of Psalm can ‘be found about midway through .

id Testament.; {9) And t ey re numbered in order. (4) Give - ' ;‘@.f

4;‘ oy students time to Tind Psalm ) (9) Would everyone now, take a fe:R .
A /'q ’ minute&vﬁg,read the psalm to/hlmself then we'll‘have someone - ., . _.)éﬁ

- 'read it aloud (4) (Pause to’ read;) (9) Who will 7glunteer'to
4 - o < - ‘ e

v ~ read the psalmﬂaloud?~ (9 Jane? Coeee T ' . P

o5

-

Jane: *1 7 (2) The ﬁbgd\isfmy thepherd; 1 shall not want.
7 ! . . TN R L
2. (2) He maketh'me to 1ié down in green pastures: he' leadeth me :,




[ r ' . ~
o0 = * - - K
“ . -
. -7 4= © .0
o g » o o
. & W
) ] — '
< - ’ \ a, . . >
- ' ’ ] -
° ' ~ & - ‘»
- . Y . . .. !.Z\ B v . . . . ) - .
~.. beside the still waters. S .
. - ‘. \ . . . ’ : o
- T 3. (2) He re;stor—eth my.soul: he leadeth me in the, paths ’ o
o . _ . . '// - -
e of r;rches—ness for h{s name s sake,

I 4 (2) Yea, though I walk through the ,valley of.the shédow of

t ’ . . . \

o . . ’ death I will fear no evil: for thou art with me; “ o
. - ) . i . \\‘ . ;‘ u“
¢ R they rod and they staff they comfort me, B o
: . ~ .
f . 5 (2) Thoujpreparest\% table before me in th& présente of”mine‘-
e ' 3 . ' 4» > 4 ! . s e 9
e “ . i enemies: thou a—noin—test ny head with oil my cup .
. R . s o s 2 . . - > . ‘ . ar
. . _runneth ‘over. o : RN
B K 3 - \ fA a
L Lo  (2) Surely goodness andamercy shall follow me all the days of L
.. 4 ot f ‘my life:' and I will dwell in the house qf the Lord
2 . v forever.' -+ a . ' ';w
® . o ’ - 4 ! ~ ° : .
+ 7 Teacher: (10) Fine, Jane. (10) A good readlng (9) But a- fhw Jf those- = . .

coae Y )

words gave aollttle trouble\ "(9) Let's go back to ¢lear, them c'\\n
%

K . »up.b (3) First, you"ll not1ce theola fashdoned endings on some
’7: | ../; of the wOrds-‘,(3)4Can you ploh-those 9ut2 _Pth? - ,/”. : “
Pete: (3) Yea. (2) There's maketh,‘1eadeth,.restoreth,fleh .th”?agaln);'.
' T i‘ ;' thou, ‘*y, thy (agaln), thou (agaln) preparest,land mlne sounds -

funny where 1t 15} thou (agaln), an01ntest (whatever that means),

- . “,
7 | }ﬁnnetﬁ and e that salk. -  “ .
C . . o 3. i .
: » ' Teacher: - (109 Good Pete, (10) I think y0u got them all. (3) Now what uboutf “u
o the "eth"'endxngs? (3) How do we end these same wordswtodayﬁ e uf\‘
~ ” . - i~ '\4 . I 4 N Y B ’;' ®
’ C . -, (3) John? -, . : o Lo ;
;{ / ) R . A o , : r, . -’
¢ John: . (3) "s", like makes, runs, leads. ' : .g 1 !
’ ..Teacher:;‘ (3) And what about the " ous" and thys (3) Debbi@V ' J
ES , . ¥ o

Debbie: , (1) The Quakers sa that.ﬂ (1), And I\think the Pennsylvania Dutch

bl

l
1
P
(1) They all tdlk 1ike that. (1) One time we got off ther ° i




A. \‘ ". e - , ‘\‘\n "‘« L T
. . ° - \J ' Loe K . v
Peﬂnsylyanla Turnpike -angd; went to eat. in a place where they
3

Q N N K L]

had that kind of food ‘and you should have*seen ho# they~dress

oo o " and everythlng . :c

» ¢

Teacher; (l) I“think you're talk1ng about the Amish: Debbie. (9) Let s

~ "‘-
‘.

go back to what you said at .the’ beg1nnang about the Quakers.

‘b%O. - ‘ (l) ‘Some of them.still do’ use thou and thy. (l) But do“you o (/

) , ° - . o : co : m/
. : . know what they mean7 \ J _ . o 7
T ] F . : - .

* - Debbie: (l) Sure, (1) That s their way of saying "you and "your" and

b L4 o . |
@ e - - S Y, .7

R . stuff like that., - . o

o
.

.Eeacher; ’A‘(l) You and your.: (lO) That's\right. (l) Eht l m not so -sure

N .

AR R it's an unusual Way of saying-things. (l) After all we 're used -
Q " S, M - )
Syt _ ‘to. the way the commandments say "Honbr thy f§EHErxang ?ﬁm&\\\

.. ' .\

vt . @) - It s just that we ve become a littlg less formal in the way

- ' ® ' .

K\\v \\\;.,;‘ we address people nowadays.- (3) The shme thiqg goes fo& the

¢ AN ; -\\\ K :
T \\\\\ : "eth endings that we've changed "to s's as John said before. _

o [ -
. N

(9) There were a few other words that\I d llke to dheck on before

=
]

we go into the meaning of the poem itself TTI) Does anyone . o

- N .

R “: know the meaning of restoreZ (l) Jeff7 "j' i
. Jeff Y (1) To put back again, 11,2 whenoyou restore old furnfture.
< Jim:s o @ %eaw,or a’houSe or somethxngg? . ’ ,
j'Amyg ”M" (l) They do that with palnbings, *too? (l§ We learned that in
L . Art class. (l) They scrape”aIl th: d1rt off them and the. colors
| . i get brlght aga1n.-; ) »;& ’ \ St

- 2
PRI ° °

gy

mTeacher{"A (lO) OKK\Q(lO) Fine.ﬁ 9) Now let s look a%ﬁ}ﬁq,wﬂrds surrqunding ”

Lt o - the word resbore. (2) "He' restoreth my- soul e (l)\Do you think f
%'» et Qp.the5poet,is”talkingigbout takingtsomething;off your soul 8o that
s / At will\get.ﬁright aggin?"(ll Jane? T
v . X ',’iz‘/ - : ,r} 4'~. ’ ] " . . . - - ‘ -
ﬂ'”a: ) - ¢ &7 N . B v




LERIC

# L
s

-

.

- > N 0 _76—. “ .lc;k.
.. ‘ i . . L
4 ‘ ' . :f' e e e g el ) ‘ ' - E R
Jaﬁd; . (1) Well, sort of. (1) I guess.in a way, when you do something .

‘¢w&ong,/you% soul shows"it. (1)'1I guess if it'wés\something“

) “: - .L v

>~ -

-
~o

S something. (1) Then when you did something good 1t would/

_5{,'ﬁ‘“ you could see - I“mean -your soul - méybé ‘it d get darker or ~ :‘ \%\

‘ e .- . ’\{ T ‘ . &.) u ) ‘ R I.r 4 . » \: -
\ sort, of get_elean aga1n. S e K' . v'%
NP 2. : Lo : 8 o o Cow C o T - TR
Teacher? (ll or 1) Well I' m not .50 sure that that 'S what the poet » /\‘
- P o~ - * ) ¢
- y means here but (10) at leaSt you've got- .the meanlng of festore. ’
S .. AN
- oy Now, what aboug r1ghteousness1 (9) Amy,,'r'ead'\'fer’s'e1 P
_ 7 - PR | |
) ' number 3 agaln » please. JY, o 1‘» 7 . s ’ = :‘ o ; . ¢
" Amy: (2)”"He~restdreth my .soul: he leadeth me in the paths of '
S tighteousness for*his name's -sake."
Co : v . ) . i s
David:* : (I) That meanSogood or something cause the Lord would be -
» o \ - ‘ \?,x «“ ”
T tak1ng Xou down the rogd to good not’ha&i/// 15;¢&~ " b
Tedcher: (l) Péte? - - v T, o e
Pete: (1)‘What about’ justice, like (2) "he leadeth me in the paths
9 r - . . B
R . . - S W .o . .
' 65:9f justioe7" ¥ e - B G o I B
o ’ .
Teacher: (10) Good, Pete. -(1) Now one: more word - anoints. (1) Does "%
. anyone know what an01nts means?’ (l) Chip? (9) Why don't you v
read the sentence with the word in it? ) , B v, L‘;w e
» . " : ' ' “ 7 - ‘,/‘
«Chip: - L (2) "Thou anoinmest my hedd with oil." (1) It must mean to put’
. on>0r somexhing - that sounds 1cky! M ‘ L ‘
: - . L4 [ . .
Teache;x/ (l) To us 1t m1ght I'guess] (1) But that was a Hehrew custom
. s - . 2,
. * that showed whenéa person was favor@d'or Someone spec1al (9)=We'll-‘ >
get into that a litﬁle more later. (1) What about someone P
f1gur1ng out«a word to substitute, for anoints in the ‘sentence? .
) B SRS o . . ) I 4
>, (1)~Carol’ "Tﬁ%f“' oo o ; o , o
i} . _ , . .
. v 7 . w ? \V ‘ ~ ;" ~% o
o M AP N R d T
T . : LI v it e .4 .
N ~7 - Iad 2 ") 6 . " N — & - v " JE— R . . -
L4 (F ‘.% ,’:g) " L] * ! T M . - - ¢




°

Carol:’

. :
Teacher:

il
Py,

‘Teacher

-

Teacher:

)

P

bebbie: d

Teache

« '

ooy

Chip:

o

o

[y

Teachér;

N (l) You mean the kid w&th the slingshott, (l) That was-a cool .

- (1) Covers?” .- ‘“5 t L ' ' o,
v (l2 orjl) Spgaking of ickx!fQ(l) I doubt that:he was referfing to-

-t

that much oil, Carol.

> —_—

(1) How do you know? (1) Maybe they had .strange customs, :foo. - I
. . . 4 - T ‘ * \ . @ . '4‘ . ; v
(1) What about marks? (D) He "marks my head with oil" 'cause'

t

- you said it had something to do with marking somebody special ‘.

(10) Good ,Dave. (9) Let s get back to the—symbols being used

S Pete said that 4 symbol is something which stands for _

~o ) } \ . _.-“ , Q‘ -.
sOmething'else. (1) The poet here is David —fthefsame-pegsonv* ' g "

who as a boy killed Goliath P L "g . e

@ 9

o o

¥ s . / w o .

uStorY- (1) He hit thatl guy: right in the head - splat! Réally’ : e

o

W

Knocked him;eutllu(l) H@ couldn't have grbwn.up to be ‘a poet -

o e N o N .'v l' - . &

- after. bein" such a hero - that's goofy. . - . PR i ;
. RN . o * o ' Yoy 4

(I)-Weilf he did. (9 or 1) Maybe sometime you d.like.to read RN -

”

some of the other parts of the story "of David to see how he.

[

-

'i\grew up. (l) He wasrqsite a hero, but he ‘was also a poet. '_ ,‘\l .
. . ‘ ©

- g

(l) AnYway} to get back to thenpsalm, ‘tan anyone figure out " : -
N : .

what syimbol David 1is using for God7 (L) Debbie? A oo

) s - . T '"‘f7" . o

(l) The Lord? : : N ‘, o S R o .

(11) No, (1) that's just another word for the ,same person. e IS

<

3]

A
r - . . o . LI ) - -

Ty v N N . . . - P
(1) Chip?. . | c ‘ S T

* (1) A shepherd? ' - Lot ;. S
.f(lO) Right. (1) See if ‘you can pick out other words that
. continue thé image- of the shepherﬂ aﬂﬂ the dountryside - Rich? ~4'¥‘

A} B i Y . . 3

Vs

ey

-

. Y a . [

o - ". ﬂ)l . . e . . . . .
. v R ! . :
w . . %‘-‘ . - - w® . . 4

o o o, a . e R




LY

3

~Debbiet (0 ?el{i..‘e, S o

"t - B . s 3 - h : .

Rifh;f (2) "Green pastures...valley ..and rad and staff" - (1) aren't

- .. those things shaped like a question mark that the shépherds\

-
+ hd o

. in pictures always are carrying7~3r R , L
"fgaéher: . (10) You' r%tright, Kich. (9 or 1) Anyone éise have other /
‘ suggestions7 (9‘or 1) John? - ‘ ‘ t °
’ iohn:' o (1) What .about "still waters" - that s countrv. (1) Besides, ‘
; . ) \you alvays have to have-water'near where your sheep are . "
‘ grazing | ‘ ’ .
n;pam{'—'h' And (2) "1eading me" (l) because ‘that' sivhat‘a shepherd does - Lo

~with his sheep...and paths beéause that's where he 1eads them. -

°. : c -
v ’ e
.

TeacHer: | \(10) Fine.. (9? Now read through the poem again and find the o

. relationship between the shepherd and his sheep.,,(9) Jeff7‘:' ;_;;
Jeff: * (1)1 guess it would be the sameias\between any shepherd and ) e
A hisisheegf (1)‘They depend on the1r shepherd for., food and wat=r.
) (i) He leadg” them around. ';' _ \;S\@\ ’ .o N
‘Teacher;. (1) Then éhat do vou'suppose Déviddié\séying_abOUt.his“Lord?
: dane: \l ;’(1; That the-iord,is like¥hiS~shepherd. (1) That makes him'thei . o
| ‘sheep{.anddthe Lord‘leads him around. o ‘ ﬂw~; | , iaz
Rich:- , (1) Yeh; and that he depends on the Lord for his food and | o _i{
- . everything S h —~ /iQ - ; o - o

g pebbié:)';; (1 But that's not true. (l) The, Lord doesn't give everybody

T el their food. ;(1)uThéy‘Work to get momey, then buy the food .
’ a . T . 1, . ~
. . T - ®
v like we'do. P , N R K . i .
N m.‘.‘i Y RO v ! ’ ’ N
r Pete: ~ + (1) Yeh, but, like who provideswthé jobs- and who gives yOU'the T

1] —

' brains to learn a job so you can get the job?




Teacher:

a

Tim:

Teacher:;

Jbhn:
Teacher;
Rosfanne:
Pete:
V/yeaehet:

//_Roseanne:

" Teacher:

. a whale lot of farmers or something.

-79-

Ty
Il

(95 I,thing &e're etting into perédnal beliefs here.
: g . .

(9) It'll be hard not to duting bur discussions. (9) But

»

. to get.back to-the poet himself (1) why do you think .David

e .

chose to use the symbol of a shepherd? o

(1) 'Cause he thought sheep wete'cool - tight?
(l)'If*a‘cartooniBt were going to represent the U. é., why
would he be likely to use the national symbol of the eagle?

(1) "Cause everybody knows that.
. 7/ . Y

(1) 0K, so?’ o - .

(41)1 Oh, .I get‘it. S § ' L °
'(12)k;eafa1wa&s do.’ . | : ‘ . »%—«:i—*ﬂf'””'////ﬂmii
(L HBq(he ydu'hean, Roeeanne? . ' E R I

¢ -

.(1) Well, .everybody here knows the eagle. fo’SO'everybody -

* then. must have known -a lot about ‘sheep. (1) I guess there °

- a

(lO) Right »~ this is basically'ﬁrue\v @Y A poet will generally

use symbols that his audiedce of readers wil} be familiar with.

A ro : a
9 To sum up then, (1)‘we have here one of the most famous poems

* ah * o

in thewBible.‘ n It s a poem in which the main symbol being dsed

ie the shepherd.- (&) It 8,a poem ip which the mood of, comfort
A ’ ,
and peace is ‘btought qut through David's cgoice of certain words

Q -

and phrases. (1) It's easy to see why so many-peoﬁie‘"in the
.vafley of theﬂshadOW of death” - those people who are sick or

dyggg or those who have just lost someone close.tofthem find this ’

»

Psalm very important in theit lives. ' (1) Some of you may remember

.

'seeing Governor George Wallace reciting the Psalm at a special.

- . - . ) . -
’ o



anss said for him shbrtly after his serioda injury. (9) Would
- .

e Y 'someone read the poem once more aloud now that we've stddied

g

its - meanings more cldsely and can appreciate it more fully?

F

» (9)'Jane.§ead the firstntime - let's haveﬁsomeone else - Jim?

Jim: (9) Do you want me to read the old fashioned version or the,

v
-

. *  modern-one we figured out? o .

» P - -
Teacher: (9) Try the old one again, Jim.  (9) I think it'll come much
, easier now and.\(1) it's really considered a classic.
 comp—, - v :

s Jim: (9) OK - here goes! ’ . | )

(2) The Lord is my shepherd;.I shall not wait. . -

¢ ‘ _S})'He;maketh‘me to lie down in green pastures: he leadeth me.

beside the still waters. o . .

He reétereth my soul: he leadeth me”in the paths pof righteous-

g

d@ his name's- sakd. . .
hY

(2) Yea, though I walk thfough the valley of the shadow of death,

- ' I will fear-no evil: for thou art with me; thy rod -
o . . - and't. staff they ﬁfbft me. - T ey

Al S~ o v £y

IIESS

ares re me ii~the presence of fine

B ¢

, '/)4 . enemies, "thou anoi aest my head with oil; my cup

@ v .

. . . runneth over. R ; \ - ’1:~ . . \' ,
, : Q) Surély goodness and mercy shall follOW me all -the days 3;\ .

. ﬂ

R my life: and'I will‘fwell in the house of the LI




Practice Exerc%se #4 £0
. CONTENT of Instruction

On audio-tape, with colored sliaes and buzzes. The g;hdent/$;ose
‘activity is to be coded is circled on each slide .. v ‘

.,
A

"Time: " 9 minutes

o

*) in the text indicates where the buzz occurs on the tape

N :
4 Y

: ~ -y Lo
s % ' . ., S ' ’ °
N . , ) . -

ORDER| . .  SCRIPT FOR . . CODE | NUMBEK AND DESCRIPTION

o

L ITEMS R 1 OF SLIDES

: (éhow‘first slide) Lot

Directions: This is Practice S
Exercise 4 for “coding CON-- T, ' o
TENT. When you hear this
sound (*),eed4 the activity _

s happening right, at | -~ i
thdt time. The first voic '
) : you hear will be that of t e

f - |teacher. Her name is Mrs./

A |White. 4/ T alone 81

- , : 1

The %f?;;ice Exercise will now o
“o . begin

(advafice slide) - . ‘ o = ‘ .

P | Teacher: Today we're going to , sy Cy s -,
- “ | read dbout the sgmall country _ o ‘
"¢ lof Holland. Although HolTand > o o

|1s a tiny country,’ long ago it :

|was a verxﬁpowetful country.
Before begin to’read, let' s |v
locaté Holland on the’map. . _
Does anyone know on what e

- * 7, 1l.|continent (*) it lies’ . T-7 | S's raising héﬁdgxwith T - 122

\
.

4 ‘ - e . 1\ B

A . 4 [T

“

Paﬁf -Yes, i; is in Europe " . v T ~
anifeqcher: Very good '.‘.,  ‘ . 1,
(édvéncé slide) * ot i\f',

Doés itulie along the’cbaaﬁlin&_
or is it inland? By inland I : ,
- | mean that {€“ig %ot near -a’ o CLo
large body of waterysuch ag an*| éiF: % %)

3 : , [ bcean~@~
- ERIC -~ =




-82- y
) > - <~/A-’/‘ ' . : - _ }
. ORDER |= “SCRIPT QDR - . CODE NUMBKR AND DESCRIPTION
’ \ ITEMS - ' OF SLIDES
;/'/ N . . o ?
2,7INina: 1 think it is along a S ‘ ’
/ coastline. (*) T-7 | T with|book looking at girl - 124
\u”/ Teacher: Yes, it is. Pam, 1 . .
s come show us where Holland {is N
. . » |on thé map.
. Pam: Here it is.
(advance slide) : . .
Teacher: Yes, that's right. .
One of the large bodies of - _ .

¢ . water which affected the way
y the people lived in Holland is , )
. 3.7| the North (*) Sea. Becaude -~ |T-7- | T at board-map talking to S's -
. . | they ‘1ived aPong the sea they -+ 1,129
. became sailors and fishermen. ‘
They also became a great sea
power. They even ruled other

lands. *
5@
(advance slide) : . T
E Look at the word power on the )
///// board. From what 1 have told X ~
T you, can you tell me or give ) -
- - | me an idea of what power means?| -
. 4. | (*) AT-1 | T with class pointing to words on «
) ’ C board - 93
o . T : . oe o . .
N ' Mike: If they ruled other . , .
T e g pBOple it might .mean they had . a ‘ ‘ . \\x-
.- lot of money. _ e , PR
: (advdnce slide) . AP (
v \':'; o° ki
Joyce: It might mean they were| .
’ , very strong.
- . g - .
’ & Pam: 1 think it means they. — S . “f ‘
S could tell everybody what to ' S
e 5 () do ' T-1 | S's and T with books - 92
. BRI §
L "’ | Teacher: Good. ar 3
\ ¢ L
Lot ) % ) ] ,J,
- 9ﬁ. ,
. g »




e
N

N }

"SCRIPT OR
ITEMS .

CODE |

NUMBER AND DESCRIPTION :

 OF SLIDES

(advance ,slide)

.Mike:‘

-Teacher:-

I'd 1ike you to look at the
word I have just written on.the
board. It is made up of two
tiny words yobu already know,
howevev, it is not a cbmpound
words . Can you ‘tell me the’ two
little words? -

Mike: Cdr and (%) go.

Teacher: Puy these two words ¢
together and’ tell me- the word

Ca?go:
(advanee slide)

Teaéhef:- If a ghip is cargy-
ing cargo, what does it have?
Pam: It might be carrying
something people can use.

1

Yeg, very good. (%)
You'rexgetting the right idea.
Can you give me an example?

- - r‘

GeoTge: It might be gomething
te eat.or it might be tools.

(advance sLideé g
W, R 4
Tqachert'»It could be. It
might be- something which a
country does not have and is
buying from anetheﬁ“tountry.

el B

(Pause)' (*)#

gl

"

O

Y, L ' ‘
Look at the new word on the

baard.
in it?

How many syllables are

T-2

T-10

T-4

& L ‘
At N 9 ﬂ%v N 5
T writing cdlony on board - 123

P

T at board-map talking to S's = 129

<

oy

..,
~

7&‘\

7

a

ST

.

I~




L ‘. ‘\\ ' // L
N ¢ \
P . ) o ‘ B 5
QRBER | SCRIPT OR CODE NUMBER\AND ‘Esc\EfTION
, ITEMS 5 OF‘SLIDES
) N Mike: Thfeé.w ;} ’ »
Ta L (advance siidé) T

R v Teacher: Try to pronounce the
) C {word,.putting the stress or

v . -*|accent on the first syllabled

’ % " 94 |The o (*) in the first syllable

1 -
L3
i
»
.
. o
e " -
’,
. 11.
%
.
. . .
- :
.
\)' K

4. The people-who come are called

' :* They look liti/gipdfg//
|, ships. . : )

sounds like ah. .

Mike.

v

Now, can you d&fin he word?
i It o .

bece: I think it's a IIEblg«_
town.or ¢ity to which-people ™

or ¢ountry. They ¢ome’ to make
a living, mostly by .trading.

rants. They are ruled by
énpfhe °c0untry

“p, - S v
gfadvance sbide) : .

L“wo%'d liKe you ta open your

book~to~page ™ 158.

words on page 158.4 What kLnds
of ships do you sée7 «(*)  Are”

they. modern or old faéhion@@?

.

Mary

~

o Colonx. ' - o
Rew ' L . ¢ .
P A s .
' N Teacher® Good work.

L] (advance slide)

P SR

come from another conﬁigg;ﬁdigg.

. Thére are nd’

Mary: Ord-fashioned. > “Ah“

., @ * '.i
,Teacher: What type ship do ™ N
“they look like? . .

(advé;rge si”ide) o . 94




Y

SCRIPT,; OR -

ITEMS

CODE

NUMBER . AND DESCRIPTION
: OF SLIDES ‘

Teacher: Why do youvtﬁink
that? . -

Nina: Becaupe of ‘the sails and

. ot rd
,Tea her; "It's mot a pirate

P, but at the time it was
used it had something that a
/éirate ship also had., = ¢

- °

u

(advance slide) - .

' Teacher: Yesg, but what else?
You can't se€¢ it in the, pic-
ture because it is in -d storage
place on the (*) ship.

The food and b

-\n—

“

Teacher: A word.We‘diseﬂssea,

¢ A}

Food" and?

Pam:

Teacher: Right!

y:d

(advance slide)

These ships were huilt by the.
(Dutch in order to carry cargo
eqpécxally.
write another word on the
board. "

bl
.

A
* (Pause) K

I have writiten the word America
(*) on the board. You tell me.
what place it remirds you of.

Ann: The Uniteé'gtates.

.'éebrge:ﬂ The flag? “F

before. . P <

cargo! "

Now 1'm going to. ('

the way the ships (*) ame’built, T—7

T and S's with books' - 92 _—

T - pointing to word on board - 93

[¥S

& '

/ -

P ¢

~ . ’

-




»

e /» "

. .SCRIPT OR ~
| . ITEMS

NUMBER AND DE RIPTION .

OF SLID

-~

|Teacher::

™~ @ ‘/, .
Alright. If I add
"s" to.the word what will it

1

(advance slide)  ;
8 . .

Nina: Two Americas.. -

Teacher:” )
there? ) '{/ :
P . . "',_ )Kl

Joyce! The two continen(s ®

”:of North and South Amqfica.

A

Teacher: Vcry gbod‘ We shall

|see how the Riitech used thése ..

ships both in North.and South
America, in Africa, and in the.
West Indies and East Indies. -

dam aqn the board : W "
oo ~

‘(advance shide) l

? \ A4

Amsterdam is a wery imporqant

city in- HolL¢nd

capital and . lngggst cfty

Although this dity does‘nét lie

‘|along. an ocean ‘it is a great

port. It lies along a river
and can
which connect”
the, North Sea,

he river with
The ships (%) °

lwe shgﬁl read about brought

p:oducts from many strange.
lands to, this city.

.

Look at the’bad%d_again.

I

dhdvance slide)

Have I simply written Amster-
dam,. or have I added agmething
“to it? .

make you think of? . f.'

‘What two Amerigas are®

I have just written New Amster—.

et
.

N

It, rs theﬁi/~"’

3 have been BuIIT“-—’*” >

or 7




g e e

Y .

° ORDER

"SCRIPT OR
. ITEMS

CODE

NUMBER AND DESCRIPTION
OF SLIDES

- |'The reason I have written New

18.

[&e

19.

20.

|of Holland came to Nbrth
;Amerlca long ago an

g‘Teadher:
} of New York.- -

2 1 would like you to read the

Tom: You put the word mew in
front of it.

Teacher: You are right. (*)

(advance slide) .

=3

Amsterdam is- becauszfthe people

began a
colony there. They traded with
this colony and called it New
Amsterdam,

Pam:

(*)

Where was-this colony?
It was in the sgtate
(advance slide)

story on page 159 and find out
two thingg: » ‘
l. Find out how the Dutch be-
came a gridat power 1ong ago, -

(*) . ~

2. Find out how the ships in

the picture helped them to be~
come strong.

(advance slide) é

t
|

Are there any quéstions?

(Students read story silently.)
*)

Ann: What's this word? 1've
never seen it before.

It

Teacher: It's starboard.

means the right side of the
boat. _

T-10

T-1

or 4

-

T pointing to word on board - 93

-

S's raising hands with T - 122

»

S's and T with books - 92

S's and T with bogks - 92

-
4




¥ & P

-ORDER

SCRIPT OR °
» _ ITEMS

JCcOoDE

NUMBER AND DESCRIPTION
. OF SLIDES

21.

22.

s

23.

}listed at the end of the story.

Nina:

' Teacher:

Nina:

(advance slide)

Teacher: Now that you have
finished reading I would like
you to write a sentence for
each of the vocabulary words

The sentences don't have td be
long (*) . ., ' Just make sure -
you use each word in one
sentenee.n .
(advance slide)

Can I help vou, Nina? .

I,dpn't know thiS'wérd.
Teacher: Well, let's find

where it was used in the storys
Here it is.. Can you read the
sentence? (*) :

Nina: "The Dutch sailors were
able to navigate their ships
by watching the pusition of the
stars,"

(advance* slide) ¢

Can you tell from -
this sentence-what navigate
means?
Nina: Sailing?

Teacher: That's close. Why do
you think they look at the

stars to figure out their
position? (*) -~

To see if ~they're on
course. Oh, I know. It means
to steer the ship in the right
dlrectien.

o

(advance slide);

4

s

- .

4
i

:'i talking to girl - 124

P

T pointing to girl'g book - 116

T pointing to girl's book - 116




SCRIPT OR'
ITEMS
[ 4

CODE

NUMBER AND DESCRIPTION )
" OF_SLIDES

24,

25.

Teacher: Very good. Now can

“1Mike: Are we going to recess
.soon? “ ) -

Teacher: ,
| (*) Have you children finished

*Joyce:?

- (advance slide) .R

you write a sentence using
navigate?

Nina: The boy navigated the
ships through (*) the rocks

Teacher: Good.

]

(advance slide) v

In about 15 minutes.,
your sentences?

Yes. Can we play base~
ball this afternoon with the
other ‘tlass?

w

Teacher: That might be ar-
ranged. You children had bét-
ter go back to your desk and bel
quiet. The rest of the class
is still working.. I know
you're excited (*) about receSﬂ
but if you're not quiet until
it is time, I'll shortem your
recess. . ‘ ’
)
(Pause)

Alright, put your Books}away
and let's line up for recess.

LR

T-12

T-11

‘T pointing to girl's book - 116

S's at T desk - 90 .




L

90~

S
Practice Exercise #2 for Coding
. GROUP-CONTENT of Instruction . )
On audio-tape with coiored slides, Time: 14 minutes

The student whose actiyity is to be coded is circled on each slide.

/ ] + ) .
ORDER V SCRIPT FOR ) {CODE NUMBER AND DESCRIPTION
. ITEMS . OF SLIDES
=~

‘4

A | (Before turning on tape show

| first-second slide and identify i .
the ‘teacher and the aideit' T alone-30
B Advance to the next slide Aide. alone~81 .

. beforé the start of each item.)'

Directions. 1. : : -

- This 1s Practice Exercise number
two for coding GROUP and CON-
- |TENT. - There are”24 items in
- this Practice Exercise. You
should have a #heet of paper
numbered from 1 to 24 in fromt
|of you. Each item will be re-
peated twice and you have ten
seconds cO‘ﬂescribe the ' P
activity. ) I : -
The Practice Exercise will now ‘
begin © . .

1. |The aide says to a group of- sixy - .
sﬁudencs, "Can you think of C T 4

another word that means a vio- o §

lent wind storm, like the word 1

tornado that is written on the i:

blackboard?" while the teacher

watches. - X |T-1 A pointingmto word on board T

. watching-?B

A 2. |A machine and several students

are pronouncing words at the )

same time as the words are’ /

flashed on a screen while the, |T-2 | T and $'s looking at filmstrip-9

o teacher 1s watching. : \@‘ 4
3, |The student you are observing ol ,
- v {1s looking at a filmstrip with &\\ T

. |words accompaning the pictures.|A-4 S alone with'i

A . 1

LIS

ed.K While the teacher and class of [, &
a ,‘1 10 students are discussing a “° 100 L Y ;
IERJ!:‘ bStory about a‘horse, the . N




-

W
h

-F Y
.

L]

' SCRIPT FOR
i ITEMS® .

CODE

NUMBER AND DESCRIPTION o
OF SLIDES \

- 10,

11.

ﬁagiént you are observing says,
y

1"I got amew puppy yesterday."

5 students (including the one

\along in their books.

' The aide asks the &L&Lher how

brother has a horse."

The student you are observing

asks his neighbor how to spell
beagle. Neither student has a
book. ﬂ '

While the aide is discussing a
story-about Holland with 4
students, George tells the
student you are observing,

The teacher and the class are
watching a filmstrip with words
& pictures on Safety Rules.

The aide has asked a group of

you are observing) how to
spell donkey and is waiting
for an answer,

An aide is with fourystudents
‘(including the one you are ob-
serving) who are listening to
a tape recording & following

ﬁhe five students in the élags
*ead a story silently fo ‘them—
selves.

The aide is reading a story
aloud to the entire class of
seven students while ‘the
teacher watches,

to spell a word and 'the
teacher replies, qhile the

student being observed watches.| ¢

1 2-5

P-12

0A-5

0A-2

T-2

an

T talking to girl-4 .

Bo§ talking to girl-22

Boy talking to girl-22
‘ N\

T & S's with machine~10

‘Adde with §'g-124 -

¢
13

i
t

Aide with S's & machine-59

)S's reading silently-1
[

T, Alde, S's reading-52

T talking to Aide~104




B % ORDER

"SCRIPT: FOR”
ITEMS

CODE |-,

NUMBER AND DESCRIPTION
OF SLIDES

17.

18.

19.

15.

16.

“land says

After tﬁe teacher has asked for
the definition of cow, the
student jwhom you are observing
answers, "That's an animil that
goes oi;k, oink, and you get
bacan f‘om it,
!
Ihe tea%her calls the student
you are | observing up to her desk
and says, "The story ‘that you
wrote y sterday’wab really
good." l

|

The teacher and four students,
(including the one you are ob-
serving) are listening to a
record which is reading a story
about dogs. e

| T L
‘An aide watches a class who are
supposed to be reading a poem
’ to the student you are
observi‘g, "Ann be quiet and

read the story!"

A class |is doing a writing ex~
ercise qP which they separate
words intc roots .and suffixes.

The- studeﬁts are listening to a
tape reco#ding of Jack and the
Beanstalk‘

The teachar is waiting for an
answer to| the question she has
dire;ted}to the class about
where the verb of a sentence
should gb on the diagram line
she has ﬂpst drawn.

T-1

T+~10

‘-8

0A=~11

)

A-3
or 4

-3,

% . e

<

T talking to $-6

T at desk with girl-3®

10 y'y,
“\4\" . : t
\b.;‘ [
‘T & §'s with machine-13
) =
§

Adde helping girl-71

Aide helping-girl-57 -,

i

Boy & girl with machine-16

o .

T~pointing to words on board-73

9




r ORDER SCRIPT FOR . CODE | NUMBER AND DESCRIPTION
ITEMS . * OF  SLIDES -
20. | The students in,thele class and oo R
an aide read a Mother Goose '
’ poem together out loud, while
the teacher watches them. T-2 | T, Alde, S's reading-52
21. T'the teacher sayk, "The class is , _
® gett;ingﬂ:eo—noisy.ﬁ A T-11| T pointing to.class-33
22. | A girl says to the bc}yﬁ/ you are - \7‘:\\
observing, "I finished reading ) e
! the stoﬁry before you did." P~12| Boy talking to girl-22
23, | The student you are observing ” - ' ¢
. === |18 leafing through the diction- ' ‘. Coa
. | ary fo find out how t;o hyphen-' - "
' , ‘ate a word. ) A-4 | S reading silently=-20 .
24, rThe student being 0bée'}":ved is . . ‘ .
., ’ daydreaming and staring out, 7| - « . - e
e : the windqw. " A-12| S staring out window-87
. . ™ “ < ' ;' -
4 t} "ﬂ I T
# :'jv . 1~ 1}[‘
Jl/ ,, i v‘ “ i ]
,é i ‘ ‘ﬁ | & ' \i # .
]“ 9 ‘ A i ) ‘\l . » Y
i " 3 . n . i { - "
1’ o 8 ‘ i . '
| - € . ) N .
1 ! : t0‘1'; o o ¥ oo
S ﬁw\i’ i . @ | .
“‘ LR ) ¢ - .
§ o ) o8 ) } . i L.
o \ ] ' ’
- b - ” v
I . 103 | S
? o = . f . ’



A name is Mfs. White. '

-94 -

Practice EXEtCiQL #3 for Coding
GROUB-CONTENT of Inctructionwve, ot

On audio*tape with colored ‘slides and{buzzes, Time'~\10 minutes.
The student whose activity 1is to be coded is circled on eagh slide
. ‘A (%) in the text indicates where the buzz occurs on the tape.~\

L]

)\

the activity which is happen-
ing right at that time.

(advance slide)

The first voice you hear will
be that of the teacher. Her
name 1s Mrs. White.

*Teache;. Good morning, my

(advanee slide)

The next voice you hear will
be that of Mrs. Spencer ‘the

aide.
B 'Aide. Good morning, I'm Mrs.
Spencer.’

.

The Practice Exereise will now

- (advance slide)

Teacher: Today we're going
to do several things. Some
of us are going te work on
spelling, we'll be doing some
reading from the controlled
reader, and Mrs. Spencer is

)} going to help some ,of you
with contractions.

Mrs. Spencer: Good morning .
-boys and girls. Isn't it a
1, -nice day today? (%)

Teacher (to atde): Mrs.,

Spencer, why don't vou.tak¢
Group A with you to the back |
- of -the room.

%

begin, o

ORDER SCRIPT FOR CODE | NUMBER AND DESCRIPTION T Q’
: ITEMS OF SLIDES \\\<
B S~ -
Directions: This is Practice ol e
” Exercise number three for é .
. coding two dimensions. When . S N
you hear this sound.(*) code & o

T-12

10

'(advance slide) ;

P ¢ [ ‘ —

Aide alone - 81

T, Atde, and S's - 76




ORDER SCRIPT FOR - [CODE | NUMBER AND DESCRLPTION
ITEMS _  OF SLIDES

Remember to stresgyhow and why | . ‘. ‘ o
the. apnst:@b;d%eﬂi L o™ - .
. - /./'/ AV‘ ’
| Mrs.. Spepcer: All ri ,
ssrvetWhatledspn in the bﬁok.whould st ’
: we-d6“today? Shall I start g : '
with Lesson & or (*) have you )
2.| done that one already?/ 25 1-9°| T talking to Aide - 104 l’:‘*

[onr S

g:

= w“.ﬁ_

Teacher. Lesgﬂnj#ais fine.
Group B, will you go: sit by ;
.the controlled reader and I
Grﬁup C,- tak&outwypur spell- - o
ing bdoks.

w4 _(advance slide) t ’ ; .oh

RO ] 2T
Iv?" Mrs. Spencer: Today we're (iwds,,. - e
: _godng tg soskaith LORtr Cpetsspame T T
AL Turn to lesso : “
yéu Jo€8 anyone U 4
know what a contraction is? L
~(*) No? 1'mwriting a word , e 7
which is a contraction on the
board. Who knows what this i T
3. word 1s? 10A-3 | Aide talking to girl - 58

G&\;\*(Pau?se) . . X . .

Julic: doesa't g

(advance slide)- B

Y w‘. 3

Mrs. Spencer: Good. . Does B i

‘anyone know what: two words“ —
make up doesn't? N

4. Nina: Does and (%) and 0A=3 | Aide pointing to word on board - 93

_ Tom: No do and not ‘ / e

; L
e et

George: What's that fumny N
mark in the ward? ] g

- Mrs. Speneer. Don't eall outg e
George. 1'll call on you 1if

you raise your tégg_.,m } 105 T




-96-
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SCRIPT FOR -
ITEMS

ORDER

CODE

NUMBER AND DESCRIPTION
OF SLIDES

= of you children has
: right answer yet. Does

/in doesn't. (*) Now I've _.-
written does and not on the
board.

! (advance slide)

What letter is missing from
these two words?

|| Ndna: The o in not.

6.§ (Pause) (*) (Students say yes)
Very good. Now getting back
to you, George . . . the funny
\mark 1s called an apostrophe.
*'11 write it on the board.
et's all say g“teget;hur

The apostrophe 1is in
the word to replace missing
lette: In this case, which
letter" did Nina say was miss-
ing? *\\ .

T

Julie: Y 0.

\
Mrs., Spencerg Let's see if we
can think of other words that
we use everyday which are
contractions’ Suppose wa .
wanted tp make wag and not a
contraction. (*) What would
that be? '

iven*

i
/Does and not are the two words i

Mrs. Spencer:™ Is that right?

0A-3

:F.OG

@

0A-3

129

Aide at board, map talking to S's -

129

Aide pointi%g to word on board - 70

#

W

Adde at béard, map Eélking to §'s -




ORDER[ SCRIPT FOR ' CODE | NUMBER AND DESCRIPTION -

5

, ITEMS OF SLIDES

Mary: wasn't

Mrs. Spencer: Good. Who can
think of another contraction?
I'1l write them on the board

as. you. say them.”

(advance slide) : ; ‘ ; L
. Tom: Don't

' Mike: Didn't ’ . ' -

8.] George: How about wouldn't? - |0A-3 | A,ide//writing colony on board 123
(*) ‘ . -

" (advance slide) . f ey

Teacher: ”thle Mrs. Spencer . - . ‘ )
is working with Group A 1'd ' " !
like Group B to do some work ; ,

in their’ spelling books. I

have a tape recording of the
words in lesson 12 that we v ‘ T

9. worked lon the other (*) day. T-9| T and S's and machine ~ 13

i !
Tom: . Oh boy, a tape recorder: . L

H i

(advanCe slide) - ’ |

Teaehpr.w After I start the [A “ﬁ‘
tape, listen for the word and{ ’
then write the correct spell-
ing An_your workbooks on °
page Sf\ Are you all ready?
Juliel, will you start the 4

IN tape | order?

104 g 1iex It doesn't work. (¥) T-9| T and S's and machine < 14

Teacher. Did you push the .
. | h"fomward" button? .

(advance slide)




ORDER

SCRIPT FOR
ITEMS -

CODE

NUMBER AND- DESCRIPTION
" __OF SLIDES

1.

13,

| motor in

f‘»QPause) * .

, today 1s an intéresting onc

Julie: Oh, I
f;ecord'" .
VK.

pushed the
. there, now it's

%

Teacher: Yes. Let's not talk
now . . . get ready for the
first word. The tape racorder
is now’on.

Mackine: Giraffe. (*)
A giraffe has a long neck.’

- (advance slide)
Machine: Motor. (pause) The
f?c car was not work-

ﬁng. <,

- (advance siide)

Teacher: Group €, I'll be
with you in a moment. Ple;

be quiet . . . Group B %7/}89\
taking a test. 1 think it ‘
.would be nice 1f you thought.

about what other students are

doing and not tafk loudly. (%)

Machine: Yellow. (pause) I

fair. “ .

4

(advance slide)

Teacher: OK, Group C, let's
get ready to read.  Our story

.s . it's about a tornade.
Who knows what a tornado-1s?
(*)

Julie: A big Storm.

| “Ge rge: A funny cloud that
pieks&up‘houses.

5 \'9.-

(pause)-

bought a yullow ball@@n at thel

T=5

T-11

T-5|

A

.

T and S's and machine - 25

“

Tfﬁointing.to class = 33

I
i

T pointing to c¢lass - 33




“SCRIPT FOR |-

NUMEER AND DESCRIPTIQN
;.- OF SLIDES ‘

ITEMS ﬁ .
7Mary.\,There ‘was a* tornado in
| the "Wizard\of/Oz“ and it
carried a house, ‘a-girl, and a
dog to a.far away land. _

Y

(advance slide) '
Teacher: It seems you have a
good idea, of what a tornado

is called a: twister. Why do

Tom.s Because it twists and
_turns. (*) - .

K3

twisting d\wn\frbm the sky.

“I~Teacher: G00d Do we have a
lot of tornados here- in Maine’

‘f
o

(advance” slide)
Julie: “Now .

Teacher:' Where are there a
lot of tornados?

t

(Pause)

€'11 find the answer to that
question in' the story. I'm
going to start the reader now.
-(*) George, will 1 you turn.
down- -the Tights on this side
of the room? Today's speed
will be a little faster than
yesterday's.

Machine starts .

Tom: A Texas Twister.

]

"(advance slide)

Teacher: I think it's: better
if we read to ourselves, Tom,
" Everybody can try to keep up

' is. In this story ‘the" ;nrnadq !

m;you think %} 8 called\that9, .

Anne'lsﬁgcause the clouds come

‘N?’ﬁeinting to class - 33

&

S

“

T, S's"and filmstrip - 10




"~ ' o : v . - ’ Co ) o
SR T . ¥ |
i ~ e . . |

" 3 13 ~ |
. ':100- /9
LT | - . P ¥
G ) BTN n
¢ : ‘:'-«~ 5 > [ ]
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o et ITEMS , kb __OF SLIDES . .
T w1th the Speed. ' B ’ ’ . » '
. ) KR 1T-4 | BRI C * v
17. | (Pause) (*) ™ ¢ ¢ _Jor | T, S's and filmstrip - 9
T . ¢ - @
- , ¥ _’Teacher' Group B are you
. ;///fxi fanished7“
o /,}/f’ o (advance slide)
e - - - .o . B ’
et Good, turn bdck to page 2 in w} o ' )
TN ‘ your workbooks and cOrrect . : - ] ! )
%] your words. When you're : - ‘ . ¢
A | finished do page 6, using the ’ ‘ . ‘
. words that you made mlstakes . - : \
B | on. : PR | \ v
o © s o - ¥
- - B | v“\vz,v “’:\‘ - e " J;‘ G i - \:\“
18.) Julie: I got them all right.- T-5{ T and S's~ 7
(*) | S
’?Teacher: Good,. Julie. You |
: can go tosthe library shelf P L :
f ‘and pick out a book to read. [ A . L
. : -s -
% (advance slide)
X/ 19.| Teacher: OK, Group C. -Open | ] -
| .| your books to page 203 (*) to | T-9-{ T and 8's with books - 72 :
y o " the story that you've just ‘ , -
- “read on the controlled reader. | .
Where did this story take '
plaCe7 . s )
) . George: -In Texas. ’
| Teacher: What was the weaépérr
. | like on the day that the . - ot
twister came? 7 .
__(advance slide) .
oo | Julde: It;ﬁas hot. :
_—— George: It was still §nd i%&% . . . B T
_ .| quiet. oL TR f“nO; ) :
. t .




Y |

SCRIPT FOR . CODE | NUMBER AND DESCRIPTION
ITEMS _ . " OR¥SLIDES _

Mary: It had just.rained. I “
Ann: No it hadn't (;) rained : .
in a long time.. . T~1 T and S's - 7
| | r el
Mary: There were lots of dark : t
rainy clouds though. + < :

‘Teacher: You're both rightf
(advance slide)

It hadn't rained in a long |
time but the skyiwas full of ,
| dark, rainy clouds. Was ‘it '
windy? : ’ N '
George: It was real still ‘
before the twister came but’
then it got really windy when :
. they saw (*) the twister]'*‘ T-1| T%and S's with books - 3
Teacher: Who saw the twister?|. ) .
- Mary: A man and tgree : | - ’f
children. They went to the . ’ '
house and told the mother. 1 R

(advance slide) b ’ '
Teacher: Then what haﬁpeneé?‘

Jui%e: They went: to the )
basement. N _ “ v

Teacher: Whatiword did they
use in the story that means: . .
the same as (*) basement? . | T-1 T and S's with books -~ 3

@

-

(no answer) e B E y \
Look on page 204 and see ‘if | ) ' -
you can find it. ’
4

~ (advance slide)

Raise your hand when you 111
have found the word and can ‘
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~  ORDER ’ SCRIPT‘FOR ‘ CODE NUMBER AND DESCRIPTION
L ie ‘ “ITEHS . . "OF SLIDES ' °
~ o~ T "

read the sentence.

Julie: I found it. The last
sentence on the page (reads)
) "Joe said, 'It looks like we'd
23.] (*) better go to the cellar. ,
We'll be safe there.'". T

S

)

2 | T helping girl - 74 “ -

| N

.

(advance siide) ‘ -

Teacher: Why do people go to - '
,basements and cellars when oL )
_ tornaddes come? ' ‘ T

244 (pa%se) *) »,,; -1| s's raising hands 67

Ann: Because then they're .
underground. The tornado Y A
"can't hurt them if they're ~
underground. ’
/

George: The tornado doesn't
always touch the ground but
if it does, it can't reach
down. :

. + (advarice slide)

254 Teacher:_fVéry good. . I'd T-9| T and S's with books - 3
- like you to answer the rest . h
of the questions (*) which ,
are on page 206. When you're ’~. .
finished you may take out o .
“your crayons and draw a . P ' o
picture of a“tornado or any . ﬁ;‘k*su .
. part of the story: that you ! '
like. . . ‘ : I

Ui
L4

(advance slide) . N * . «’

° George and Mary, let's go .

back to the back of the room-| = |. «

26, - (*) and review those multi- T-9] T and girl - 4
plication tables that we did L e

yesterday in class. :

o Mary, will you start with the ) ,
Q ) 2's? , J . .
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ORDER SCRIPT FOR. CODE | NUMBER AND DESCRIPTION
- ITEHS ] __OF SLIDES
(advance slide) . )
Mary: 2x1=2, 2x2=4, i
) 2x3=6,2x4=28,2x5-= . ' .
27.110, (*) 2 x%6 =12, 2x7 = 14,/ T-8 | T with girl and boy - 23 |
2x8=16,2,x9 =18, 2 x 10| ' ‘, -
= 200 . ‘ }" -~
at (advance slide) N , /
Teacher: Good, h*fary. George, | « | “ '
| can you do the 5's? -
- 28.| George: '5x%x1=5,5x2 = 100 T-8 | T with girl and boy ~ 23
5 5 X 3 = 15* 5 X 4 = 20, (*) " »
“5x5=25,5x6=30,5x'7 .
=35,‘5x8=4,5x9=45,“
5 x 10 =.50., : , "
Teacher: Very godd.“
1
- . '
4 ‘\r.k -
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- P Practice Exercise #5 for Coding .
. . GROUP~CONTENT. of Instrﬁction"t

ép Audio-tape. »Timef’rIQTminutes j T *wﬁ o H

;
2 o
. .

Directions: This is Practice Exercise number five for céding two
: dimensions. The first voice: you hear will be that_ of
! ‘ the teacher. Her name is Mrs» White, ~

s .

“

The Practice Exercise will now begin.y /

.- ‘ ” LI N “" ‘,\ oo - \\.\
Teacher:” = Our story today is about .a secret.  What is a secret? (7) R
Anne? (7) ‘ ) o _
. Ann: It 8 something you tell just your friend and she s not"“fft/»ft:;\;
sumﬁised to tell. (7) B . . -
Tom: ~ -She'll probably tell, though. A secret ir something you
* know and don't tell anyone. (7)’ ) "
Claudia: But Mrs. White you can tell someoneTansecret. A7) .
. : " B
Teacher: That's the problem with a secret - hdw man people can . E

know something and have it remain a ﬁecret (7) Do you all
agree a secret is'something you don't' want everyone to
know? (7) Co

Teacher: -The title’ofvour'story is A Secret fér Twenty-five Years. (7)
. +» 'Now that's a long time .to keep a secret, isn't it? Find (7) -
A Secret for Twenty-five Years in your books. (9)

y * Teacher: Tom, how do you find SOmething quickly in‘a book of stories?
/ ‘ " (1 or 8) v :
Tom: Oh. You look in the Table of Contents. (1 or 8)

Teacher: « Where do you find‘this story starts, Richard? *(1)

I°ﬁ’;, ) (Pause) On page 204. (1) R R v
- Teecs;r: Let's all turn to page 204.'% (9) f e
C o When do you think this story°takesup1ace? George? (1)
‘George: " A long time ago. :(1) ‘ |

E] . Q
w




. o
- . -
v B

Teacher

Well the people ar¢n~t using cars.

George:.: 'Ihey are in‘ a wagon
' gpulled by horses. And the man is dreéssed in &n old- .
S :  fashioned ... in old fashioned clothes. (1) ; ‘ '
B - o . ‘ L t
- Ieacher. That 8. a pretty good guess. (10) Let 8 see. Julie, }

Will—yau read the first paragraph in the box on page 204,
i please° )

e

~“Julie: "Grandfather nearly missed his train when anu...u cee
(Pause) . (2) )
@y . ' . . .
T:;,iEEEﬁé}. Julie, when we-see a word we don t know, what is the
T fIrst\thing we do? (2)—

v .

- Julies . _See if there are any préfixes or suffixes on it (3) -

. =-"0h, take off the un ... oh, unusual. (2) Grandfathex nearly

T T missed his train whenJan unusual family kept him from .
crossing a bridge. (2) It was many years before the
whale story was told about that family." (2)

(3

Teacﬁer: "I don't think this is a whale stoty, Julie.y (llf That's
. a long o in whole. {(2) Why is it a long o, Lisa? (2) .

Lisa: Because of the final silent e, (2) WhooPS! -"the whole
stery was told about the family." (2)

Teacher: What do you think the unusual family could be? (1) (Pause)
RN Mike? (1)

Mike: Indians? (1) “

Teacher: That might stop Grandfather! (10 or 1) You'll find out as
you read the story. (9) Right now, read silently to .the
first paragraph on page 206 to discover what this unusual

family was and where the boy.is taking the man in the wagon.
9) -

Tom: What's this word? (2)

%\

Teacher: What sound does it begin with? (2)

Tom: R (2)

Teacher: What are the vowels? (3) . W -

Tom:; o0 and u. (3)

-—

Teacher: What is one ou sound, Tom? (2)

115




. . ’

f* _ | Tom: - : ou like in ouch? (2) :Y. : ‘ L ‘ (,
t = ™ 7 " E’ : 4 [ f N - 2

‘Tegcher: ° ‘Q Yes, (10) But not this time. (11) What about another
ou sound? (2) .

VA '
g?ll, let's try the gh sound. What is that?v ‘2)'
|

Cw )
A

" Tom: £4 () ' . B ;
_— . . .
Teasﬁer: Good, that's it., (10) Now try the word with what you
- knoy about the beginning and ending gounds and guess

at the vowel sound, (2)

B 1 ’. ‘”' ) \/"’
Tom: “Rowfd (2) ; e s B
/ Teacher:  Now try reading the sentence without the word, but guess
by 55e meaning of the rest of the sentence what the word
. might be. (2) ‘ :
, \ :
“ o ‘Tom: "The| road was very and stony there." (2) Oh,
rough. 2 = . ;
Teacher: That' good. (105
. “ w \l
] Lisa: Oh, th#s story 1is about skunks. (l}
(Lisa‘and Nina giggle., (12)
(Pauqe§ “ _
- ngcher: What(was the unusual family, I‘fafx:j’r?'x (1) - : .
Mary: Skunks! 1« - ) 5 ’ v,
- ‘ e
»-  Teacher: Yes,‘(lO) and who says they are skunks, George?~ (l)
' L}
George: Patrigk. (1) '
i Ann: No, it?s Grandfather, (13
Téacher: George, will you read the part that tells us who says they .
' are skuuks? (9 , ,
! George: | "'That\can't be a ..., 'said Patrick, shading his eyes
' with hib hands." (2) _ ‘
Teacher: Does Patrick agtually call them skunks, George? (1)
“ }
George:- No, I gueés not. (1) - N
. ) Ann: - Here it is, near the bottom of page 205, (9) "'Sure
- ' enough it's a mother skunk with five yolag ones, half _

u/— grown, ' said Grandfather." (2) ¢

A} v

k)

J

i) . .

| '

|

I )

4 @ | .



' Teacher:

. George:

Teacher:
éeorge:
Teacﬂer:\
George:

Tégcher:

: Maiy:

E}

Teacher°
Ann.

Tgacher:

iulie:

Teacher:
Pe

iisa:

%eacher:

Christian:
4

-Teacher:

Michelle:
Teacher:
George:

Teacher:

George:

mean the same as another word? (1)

. was 1t bo

<

Good! (10) ‘When Grandfather says, "Ian t he bold!" to -
whom 18 he referring? (5) Pam? (1) .
George? (1) (

The skunk.

1) .
Yes, (10) and whht did the skunk do that was bold? gl)
He came right out in thevroad. (1) | Lo
Why. do you think that was boId Geoxrge? (1) ' ' |
I don't know. ;(1) : -
What_is another woid for bold? ' (1) . ['
Daring? (1)
Good. (10) Any‘otheq‘word that means bold? (1) .
Brave? (1) o

. - ]
Yes, very good, (10) What do we call thess vord that ~

Cinnamons? (1)

Almost the ;ight word, (10 or 1) Can anydae remember the

word? (1)
Synonym. (1) o

That's right. (10) Remember synonyms are words which hi;e
the same or almost the same meaning as another word., (1)
Now, can you give an antonym for bold2 (1) Chris? (1)

Afraid? (1)

Good. .(1) Another anéonym for bold. (1) )
Shy. (1) o . -
Very good. (10) And what is an antonym? (1) George? (1)

The opposite meaning . {1)

Good.  Now, going back to the qucstion coo (9) Why
of the skunks to come right out on the road?
(1) George? .(1)

They weren't afraid of the people, I guess. (1)

}
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Teadﬂér: That's a pretty good assumption! (10) What do wild .-
~\@nimals usually do when they see people? (1)
George: \\} g

-
}

.

L . ; %
Teacher: That's right! (10). And where was Grandfather going
all dressed up, that he had to be so careful not to
_tangle with skunks? (1) Nina? (1) °

- §tay hidden! 51) 3

Nina: To make a speech to some teachers at.a'big‘meeting. ki)
Teacher: ° And why was Patrick so cateful with his wagon? (1)
' Who can read the part that answers this quéstion? (9)
Julie? (9) -
Julie: On page 205, the first‘paragraph; (9) "Patrick, an ..."
(2) (pause) .
- “ .
Teacher: *  What is the first thing you look for in a word you don't

know? (2) i
Ju};e:‘ Prefix or suffix. (3) R v -
ATeacher: Are there any? (3)

Julié: -~ Yes, able (3)

Teacher: And what do you have left? 3 0% : f/
Julie: . Agree ... agreeable. (2 oru3) "Patrick, an agreeable

young Pfish fellow, had come for Grandfather, driving .
his very best palr of fast horses" ... hit . . hitch ..
ed .. "hitched to his new light wagon. The wagon

was the/finest in the town." (2)

o

Teacher: Vety‘%ood, Sandy. (10) I like the way §ou figured out
. hitched all by yourself. (10) The ed ending has 3 sounds
: (2) -What are they? (2) ’ .
Ann: “ aE_d_, g_’ .@_- (2) ' Jj].
Teacher: That's right. (10) We'll get some words spelled with the .

ed ending-and ed, t, and d sounds later. (9) Right now
let's read on to page 208 to see what Grandfather and
. Patrick d#fi about the skunks. (9)

[

(Pause) (4)

What did the mother ang her family do when Grandfather
yeMed at them? (1) Wil} you read it for us please,.Mary?

; (9)




George: °

Teaphcr:

Tom?
George:

Teacher:

‘George:

Teacher:

Mary:

Teacher:

_ Several®

Students:
Teacher:
Ann:

Teacher:

His speech.

"The mother turned her-head toward him, and two of the
young ones stopped playing, but they showed mo signs of
thinking his performance disagreeable." (2)

@

Yes, (10 or 1) it ‘seems s0 - but let's.read on through
page 212 to gsee what develops next. IK9)‘“

Boy, rhey were bold!

(Pause) (4) - :
Why wouldn't the driver of the lumbexr wagon throw stones
at the animabg? (1) Tom? (1)

.

LT

Because he didn't want his valuable furniture to get
sprayed. (1) (Laighs from the other children.) (12)

Once my dog go sprayed and wow! was he a mess! . (1) He
couldn't come in the house for a month. (1) .

What did you do for your dog, George?us(l)

We got him clipped and washed but he still tmelled J

awful for a while., (1) i

You can understand then, why no one wanted toﬁdiaturb
the skunks. (1) What was the boy's idea for moving the
furniture to Arlington? (1) Mary? (L)

They could swap loads and turn around and go back the way
they came without going near the dkunka. (1)
Yes. (10) That was.pretty clever, wasn't it? (1) What
did they use for a bridge? (1) :

An ironing board, (1)

What did Grandfather leaﬁe behind in Patrick's wagon? (1)
(1) L :

Yez. (10) Wouldn"t that ‘be a shock! (1) Now, let's
finish the story and see how Grandﬁather makes out. (9)

Y




